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Salem State University Education Unit 


 


INSTITUTIONAL REPORT ADDENDUM 
In response to BOE Off-Site Report of July, 2013 


 
October 1, 2013 


 


 


 


In this Institutional Report (IR) Addendum, we respond to the information, questions and 


concerns expressed by the BOE Team in its Offsite Report of July 10, 2013, with corrections, 


clarifications and evidence available at present or at the time of the Visit. 


 


 


Standard 1: Candidate Knowledge, Skills and Dispositions 


 
Candidates preparing to work in schools as teachers or other school professionals know and 


demonstrate the content knowledge, pedagogical content knowledge and skills, pedagogical and 


professional knowledge and skills, and professional dispositions necessary to help all students 


learn. Assessments indicate that candidates meet professional, state, and institutional standards. 


 


1.1. Findings, Clarifications and/or Factual corrections: 


 


 (P.5): “[The Professional Attributes Scale] is initially a self-reflective exercise and 


candidates self-rate. It is reported that the PAS is also used as a summative assessment 


in practicum. It is not clear whether data reported in the exhibit room of 100 percent of 


all candidates meeting all disposition expectations is based on candidate, supervisor, or 


cooperating teacher evaluation.” 


 


Clarification: The Professional Attributes Scale (PAS) is administered several times in the 


course of a candidate’s program; initially, in introductory courses, as a tool for teaching 


(introducing professional standards and behavior) and self-assessment; later, in the pre-practicum 


content-based methods courses with pre-practicum field experience, as a formative assessment 


rated by the cooperating practitioner. Summatively, and to document end-of-program assessment 


of initial candidate dispositions, field supervisors rate practicum candidates on the PAS with 


input from the cooperating practitioner and the candidate h/erself. While the candidate provides 


some self-reflective input, in no case are data from the PAS used as summative evidence of 


candidates’ meeting Standard 1g the result of candidate self-ratings.This practice is described in the 


PAS Guidelines, developed in 2011 and revised in 2012, which accompany the PAS.  Please see 


the PAS Guidelines which have been added to the Professional Attributes Scale instrument in the 


Exhibit Room under “Overview-Key Assessments” at  


https://ssuncate2013.pbworks.com/w/page/64854756/Key%20Assessments. The PAS with 


Guidelines is also included on the Addendum Exhibits page at 


https://ssuncate2013.pbworks.com/w/page/68916449/Overview%20Addendum. 


 



https://ssuncate2013.pbworks.com/w/page/64854756/Key%20Assessments

https://ssuncate2013.pbworks.com/w/page/68916449/Overview%20Addendum
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 (P.5) For the other disposition assessments, who completes the assessments?  


 


Clarification: Data from the Professional Attributes Scale (PAS) used as a key assessment are taken 


from practica, where candidates are rated by field supervisors in consultation with cooperating 


practitioners. Ratings on disposition-related dimensions of the Pre-Service Performance Assessment 


(PPA) –for example, Standards C (Equity) and E (Professional Responsibilities) for teacher 


candidates--are also used as key assessments of candidate dispositions for initial teacher candidates, 


advanced reading program candidates, school counselors (initial-level other school personnel) and 


advanced candidates in the principal and supervisor-director programs. Advanced program-specific      


dispositional assessments (see the following bullet) are administered in appropriate advanced courses 


(e.g., practica, clinicals, leadership and diversity courses) by supervisors or course instructors. As is 


the case with the PAS described above, in no case are data from dispositional instruments used as 


summative evidence of candidates’ meeting Standard 1g the result of candidate self-ratings.  


 


 (P.5): “It is not clear whether the PAS is used with advanced teacher candidates or 


generally how dispositions are assessed for advanced teacher candidates and other 


school personnel.” 


Clarification: The Professional Attributes Scale was designed for use with candidates in initial-


level programs. It is used with candidates in the Reading program, which prepares candidates for 


an initial license as a Specialist Teacher of Reading, but which, according to state regulations, 


requires candidates to have an initial teaching license in another field; we, therefore, count the 


program as an advanced program. Reading program completer PAS data are included in the data 


tables by year and the 3-years summaries under Standard 1, Element 1g (Dispositions for All 


Candidates) at https://ssuncate2013.pbworks.com/w/page/53785495/Element%201g%20Data 


 


Dispositions for candidates in other advanced programs (Early Childhood, Elementary, Special 


Education, Principal/Supervisor-Director, Art, Spanish) are evaluated in program-specific 


assessments that address the three SSU Advanced Program Proficiencies relevant to professional 


dispositions and behavior: Leadership, Cultural Competency and Family/Community Resources. 


A link to a table listing these proficiencies and the assessments that address each (Alignment of 


Advanced Program Assessments with Advanced Teaching Proficiencies) was included with the 


Institutional Report and on the Conceptual Framework Page of the Exhibit Room at 


https://ssuncate2013.pbworks.com/w/page/59834871/Conceptual%20Framework. For this 


Addendum, we have modified and retitled it (“Advanced Program Proficiencies, Related 


NCATE Standards, and Assessments”) to describe the relationship between our advanced 


program proficiencies and NCATE’s Standard 1 elements, including Element 1g. We have also 


uploaded additional documents describing the major assignments/assessments in advanced 


program courses, course descriptions; all these clarifying documents are included as links at the 


bottom of the Conceptual Framework page.  SSU’s graduate program grading policy is still on 


the Overview page of the Exhibit Room under “Catalogs and Academic Policies.”  


Data on dispositions for advanced program candidates were originally included in a general table 


under Standard 1a in the original Exhibit Room. We have moved those data to the appropriate 


section of the Exhibit Room (Standard Element 1g data tables), and have also included those data 


under the Addendum Exhibit page for Standard 1.  


 



https://ssuncate2013.pbworks.com/w/page/53785495/Element%201g%20Data

https://ssuncate2013.pbworks.com/w/page/59834871/Conceptual%20Framework

https://ssuncate2013.pbworks.com/w/page/53785495/Element%201g%20Data
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The advanced program proficiencies relevant to dispositions are:  


(a).  Candidates demonstrate leadership skills in their professional roles, which may 


include stewardship and articulation of an organizational mission, mentorship, 


collaboration, consensus building and/or advocacy. 


(b)  Candidates use deep and broad knowledge of cultural, linguistic and cognitive 


diversity to create learning environments which contribute to cultural competence 


and educational equity. 


(c).  Candidates demonstrate the ability to engage school, family and community 


resources in ways that improve student success. 


 


As is noted in the “Alignment of Advanced Program Completer Proficiencies, Related NCATE 


Standards, and Assessments”  table and the Advanced Program Assessment Descriptions referred 


to above (found on the Conceptual Frameworks page linked to “Conceptual Framework and Unit 


Proficiencies”), the assessments that address the advanced program Cultural Competency 


proficiency include the Social Action Plan included in EDU 837 Education in a Changing World 


in the Early Childhood and Elementary-Professional programs, the Organizational Culture 


Analysis in AGS 825 (Principal, Supervisor-Director) and a group negotiation project in AGS 


800 Facilitative Leadership,  the Sheltered Instruction Observation Protocol data in the Special 


Education-Professional Program, and the entire grade in ART 750 Cultural Diversity in Artistic 


Expression in the Visual Art-Professional Program. The Early Childhood professional program 


requires a community-focused research project in EDU 889 Partnerships for Families, the 


leadership programs require an organizational culture analysis, the advanced-level physical 


education program requires an advocacy project in its management course, and the Reading 


program uses the dispositional dimensions of the Pre-Service Performance Assessment as well as 


the Professional Attributes Scale to assess candidate dispositions. Please note that the 


Principal/Supervisor-Director programs are ELCC-recognized and include in their Program 


Report Assessment #5 (Effect on Student Learning), whose data are included in those reports 


(CAGS and M.Ed.) on the NCATE-AIMS site. (Note also that we are not continuing the M.Ed. 


in Educational Leadership program; admissions to that program was suspended effective Fall 


2012. We are continuing to offer our principal/supervisor-director program but at the C.A.G.S. 


level only.) All courses housing these assessments are required in their respective programs. 


Extensive descriptions and rubrics for assessments in the Principal, Supervisor-Director, 


Reading, and Technology programs are available in the SPA (Program) reports on our NCATE-


AIMS site, Samples of candidate work from advanced programs will be available to the Team 


during the November Visit.  


 
 (P. 6): “Other school personnel programs include a specialist program in reading, 


School Counseling, School Adjustment Counseling, educational leadership, and 


teacher leadership, library media studies, and technology education.” 


Clarification: In Massachusetts, library and technology school professionals are categorized as 


“Teachers,” and Reading specialists are categorized as “Specialist Teachers of Reading.” Their 


culminating practicum performance is assessed by the same state-mandated Pre-Service 


Performance Assessment that is used by all other teachers, using the same standards and rubric. 


We, therefore, consider them “teachers” and not “Other School Personnel” and have not included 


them in OSP data tables.  Since Massachusetts labels School Counselors as “Professional 



https://ssuncate2013.pbworks.com/w/page/59834871/Conceptual%20Framework

https://ssuncate2013.pbworks.com/w/page/59834871/Conceptual%20Framework
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Support Personnel” and Principals and Supervisor-Directors as “Administrators,” we have 


considered “Other School Personnel” to comprise those two groups. See for reference,  


https://gateway.edu.state.ma.us/elar/licensurehelp/LicenseRequirementsCriteriaPageControl.ser 


http://www.doe.mass.edu/lawsregs/603cmr7.html?section=06. Since Massachusetts and/or the 


relevant SPAs require that both Reading and Technology teachers have an initial license as a 


classroom teacher, we include data on these programs in the tables for advanced programs.                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                            


 


 (P. 7): “Data tables refer to post-baccalaureate programs. It is not clear if these are 


initial license only students or if these data also refer to MAT students.”  


 


Clarification: In our data tables, “Post-baccalaureate” refers to initial licensure programs at the 


graduate level; these include graduate licensure-only programs, master’s programs (both M.A.T. 


and M.Ed.) and certificate programs (e.g., the principal/supervisor-director programs embedded 


in our C.A.G.S. in Educational Leadership program). All our M.A.T. programs prepare 


candidates for initial licensure. Some M.Ed. program are for initial licensure candidates; others 


are for advanced candidates. Depending on the candidate’s background and the field of the initial 


license s/he is seeking, our candidates may complete most graduate initial licensure programs 


before or without completing the full master’s degree. (The difference is typically only 2-3 


courses). The content and assessments for these licensure-only programs, whether they are stand-


alone or embedded in master’s programs, are the same.  To eliminate any potential ambiguity in 


the tables which data refer to candidates in initial programs and which refer to candidates in 


advanced programs, we have added more labeling specifying “initial” or “advanced”(see the 


Exhibit Room, Standard 1 Elements: Data by Year tables).  


 


 


 (P. 7):  “Acronyms are frequently used in the IR without the full title being made clear. 


What is the CLAS program for example? The IR indicates this is the Committee on 


Licensure in the Arts & Sciences, but data documents indicate this is a program. It is 


assumed that CLAS is an internal reference to secondary education programs, but this and 


many other acronyms are unclear.” 


 


Clarification: The Committee on Licensure in the Arts & Sciences comprises the coordinators of 


the Arts and Sciences-department-based teacher preparation programs in the content areas and the 


secondary education faculty from the Dept. of Adolescent Education and Leadership. This 


collaborative standing committee meets monthly or semi-monthly to share information, review 


curricula/assessments/policies, confer on issues and questions and in all ways advance the secondary 


programs.  In the Institutional Report, “CLAS programs” refer to the middle and secondary content-


area programs (e.g., Math, English, History, General Science, Chemistry, etc.) or the PK-12 content-


area programs (i.e., Art, Theatre, Health, Physical Education, and Spanish).  Please notes that an 


“Acronyms Key” is submitted with this report; it has been added to the Exhibit Room on the 


Overview page, as well as in the Addendum Exhibits for that page. 


 


 


 (from Section 1.5) P-12 student learning data: “Are these data collected during the 


student teaching?”  


 



https://gateway.edu.state.ma.us/elar/licensurehelp/LicenseRequirementsCriteriaPageControl.ser

http://www.doe.mass.edu/lawsregs/603cmr7.html?section=06
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Clarification: Initial teaching program candidates complete student learning assessment in their 


student teaching practica, as part of the Unit Plan Key Assessment; there are additional program-


specific assessments in those programs and in advanced and OSP programs.  The Key 


Assessment table (“Alignment of Key Assessments with Teaching Proficiencies, NCATE and 


DESE Standards”) on the Conceptual Framework page of the Exhibit Room lists the program 


points at which the assessment is used as evidence of meeting standards. To elaborate, we have 


now added narrative to Standard 1 data table pages in the Exhibit Room:  In the 3-Year Data 


Summaries for each Standard 1 element, there is new introductory material describing the Key 


Assessments and the point in our programs where they are used for data collection and evidence 


of our candidates’ meeting the element.  


 


 


 (from Section 1.5) “It is not clear if the lesson plan, unit plan, and SIOP key 


assessments are used in field experiences where candidates analyze real learning 


results from students as a basis to improve instruction.”  


 


Clarification: Unit Plans and SIOPs used as Key Assessments are carried out in the practicum. The 


Lesson Plan data are used as evidence of planning/pedagogical content knowledge (Standard 1b), not 


professional and pedagogical knowledge and skills (Standard 1c) and are derived from methods 


courses or practica, depending on the program. Lesson plans are, however, part of the Teaching Unit 


required in the practicum, and are also required parts of the practicum portfolio. The Key 


Assessment table (“Alignment of Key Assessments with Teaching Proficiencies, NCATE and 


DESE Standards”) on the Conceptual Framework page of the Exhibit Room lists the program 


points at which the assessment is used as evidence of meeting standards. To elaborate, we have 


now added narrative to Standard 1 data table pages in the Exhibit Room:  In the 3-Year Data 


Summaries for each Standard 1 element, there is new introductory material describing the Key 


Assessments and the point in our programs where they are used for data collection and evidence 


of our candidates’ meeting the element.  


 


 (from Section 1.5) “A description is needed connecting the assessments used in the 


library program and the element for student learning for other school personnel.”  


 


Clarification: Data from the student-learning-related dimensions of the PPA were included in 


the data tables under Standard 1 in the exhibit room. Data from the program-specific assessment 


for student learning are now included in the Standard 1d data tables, and the assessment included 


in a revised list of “Program-Specific Student Learning Assessments” included in the Addendum 


Exhibits for Standard 1 and under Element 1d in the Exhibit Room (“Instruments”) as well as 


linked to the “Alignment of Key Assessments with Teaching Proficiencies, NCATE and DESE 


Standards” Table under “Key Assessment” on the Conceptual Frameworks page.  


 


 


 


1.4  Areas of concern related to continuing to meet Standard 1 


1. The unit appears to have limited data available demonstrating that School 


Counseling, School Adjustment Counseling, and technology education candidates 
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meet proficiency for professional and pedagogical knowledge and skills and student 


learning for teacher candidates (Standard 1 Elements C and D). 


 


Rationale: Evidence in IR attachments, exhibit room, or SPA reports for these 


programs was not located. Evidence from state program reviews not available online 


may provide evidence for the School Counseling program. 


 


The School Counseling and School Adjustment Counseling programs are state-approved. The 


Massachusetts program approval protocol asks programs to produce evidence of coverage of 


subject matter and professional standards, documented in programs of study, course syllabuses 


and faculty qualifications, and evidence of adhering to regulations related to field settings and 


requirements. MA DESE has provided a state-wide Pre-service Practicum Assessment (PPA) for 


teaching programs, but not for school counselors or adjustment counselors. We have, however, 


constructed our own School Counseling PPA based on the professional standards regulations for 


the license, and we collect data from the practicum administrations of these PPAs. Those data are 


included under Standard 1e, 1f and 1g; updated tables in the Exhibit Room under Standard I 


include additional data from the PPA for Knowledge and Skills, Student Learning and 


Dispositions for OSP (see 3-Year Data Summaries and Data by Year for OSP).  The School 


Counseling program coordinator has been developing and piloting new performance assessments 


in 2012-2013 and continuing in order to expand the evidence, and the data, available for 


assessing candidate progress and for program improvement. Her first step is adapting and 


incorporating the Unit’s Key Assessments to the program. In Summer 2013, candidates in EDU 


832A Administration of Guidance completed lesson plans and taught mini-lessons related to 


guidance topics; they were assessed using the Unit-wide rubric. Because those pilot data are for 


candidates rather than program completers, they are only included in the Addendum Exhibits 


under Standard Element 1e in separate tables. They will also be appended to the School 


Counseling Program Report on the Mass DESE State Report page in the Exhibit Room. In 


Spring 2014 those candidates will be assessed summatively on their ability to plan and deliver 


lessons, and the data included in our Unit assessment system.  


 


Due to low enrollment, we suspended admissions to the School Adjustment Counseling program 


in Summer 2013. The program was state-approved and subject to the same program review 


protocol, requiring submission of program-based evidence, rather than completer performance.  


The content of the program comprised the course gaps between an applicant’s master’s degree in 


school counseling or in counseling psychology, based on MA DESE regulations for School 


Adjustment Counselors. Candidates were guided to the appropriate courses and, more often than 


not, applied to MA DESE for the license, rather than seeking endorsement from SSU. As a result 


we have had very few completers—1 each in Fall 2009 and Spring 2010.  


 


Admissions to the Technology Education program were suspended in Fall 2012 due to very low 


enrollment. There have been 6 candidates endorsed for the license since 2010: 2 in 2010, 3 in 


2011 and 2 in 2012. Because we are not continuing that program and because of the limited 


number of completers, we have not included data from that program in our Institutional Report 


nor did we resubmit the program for national recognition in 2011. Past performance data are now 


included in the Exhibit Room under each Standard Element.  
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2. The unit appears to have limited data demonstrating knowledge, skills, and 


dispositions for advanced teacher candidates. 


 


Rationale: GPA for specific courses is the main source of evidence for advance teacher 


candidate demonstration of knowledge, skills, and dispositions for all elements of 


Standard 1. An explanation of how this demonstrates knowledge, skills, and dispositions 


is not provided. 


 


Data on some of the standard elements for advanced program candidates were originally 


erroneously included in a general table under Standard 1a in the original Exhibit Room. We have 


moved those data to the appropriate (revised) Standard 1 element data tables in the Exhibit 


Room, and have also included the data under the Addendum Exhibits page for Standard 1. In 


addition, we are providing  


(1) a more detailed “Advanced Program Assessments with Advanced Proficiencies” table 


on the Conceptual Frameworks Page linked to “Conceptual Framework and Unit Proficiencies” 


(https://ssuncate2013.pbworks.com/w/page/59834871/Conceptual%20Framework) 


now showing the alignment of our Advanced Proficiencies with NCATE Standard 1 elements; 


(2) descriptions of the required courses embedding the advanced assessments; and  


(3) descriptions of the Advanced Program major course tasks/ assessments. 


 


SSU’s grading policies are still available in the Institutional Report and Exhibit Room (Overview 


page: Catalogs and Academic Policies) in PDF form and as a link to, 


http://catalog.salemstate.edu/content.php?catoid=16&navoid=1463#Practica_Clinical_Experienc


es_in_Education. Extended descriptions and rubrics for assessments in the Principal, Supervisor-


Director, Reading, and Technology programs are available in the SPA (Program) reports on our 


NCATE-AIMS site. Samples of candidate work from advanced programs will be available to the 


Team during the November Visit.  


 


For an explanation of data on advanced program dispositions, please see the discussion above in 


the “Clarification” Section for Standard 1 in this Addendum in response to the question related to 


the assessment of dispositions in advanced programs.  To summarize, the Professional Attributes 


Scale is used in the Reading Program (advanced), and data are included in the Data Tables by 


Year and the 3-Year Summaries under Standard I, Element 1g at 


https://ssuncate2013.pbworks.com/w/page/53785495/Element%201g%20Data. Dispositions for 


candidates in other advanced programs (Early Childhood, Elementary, Special Education, 


Principal/Supervisor-Director, Art, Spanish) are evaluated in program-specific assessments that 


address the three advanced program proficiencies relevant to professional dispositions and 


behavior: Leadership, Cultural Competency and Family/Community Resources. A link to a table 


listing the advanced program proficiencies and the assessments that address each (Alignment of 


Advanced Program Assessments with Advanced Teaching Proficiencies) is found on the 


Conceptual Framework Page of the Exhibit Room at 


https://ssuncate2013.pbworks.com/w/page/59834871/Conceptual%20Framework, as well as 


descriptions of the advanced program assessments and course descriptions in related tables on 


the same page.  


 


SSU Education Unit’s Advanced Program Proficiencies relevant to dispositions are,  



https://ssuncate2013.pbworks.com/w/page/59834871/Conceptual%20Framework

http://catalog.salemstate.edu/content.php?catoid=16&navoid=1463#Practica_Clinical_Experiences_in_Education

http://catalog.salemstate.edu/content.php?catoid=16&navoid=1463#Practica_Clinical_Experiences_in_Education

https://ssuncate2013.pbworks.com/w/page/53785495/Element%201g%20Data

https://ssuncate2013.pbworks.com/w/page/59834871/Conceptual%20Framework
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3.  Candidates demonstrate leadership skills in their professional roles, which may include 


stewardship and articulation of an organizational mission, mentorship, collaboration, consensus 


building and/or advocacy. 


4.  Candidates use deep and broad knowledge of cultural, linguistic and cognitive diversity to 


create learning environments which contribute to cultural competence and educational equity. 


5.  Candidates demonstrate the ability to engage school, family and community resources in 


ways that improve student success. 


 


The earlier discussion in response to the Clarification Question above includes descriptions of 


the program-specific assessments that address the three disposition-related Advanced Program 


proficiencies. All courses housing these assessments are required in their respective programs. In 


addition to the course descriptions, assessment descriptions and elaborated alignment tables now 


available in the Exhibit Room on the Conceptual Frameworks page (linked from “Conceptual 


Framework and Unit Proficiencies”), extensive descriptions and rubrics for assessments in the 


Principal, Supervisor-Director, Reading, and Technology programs are available in the SPA 


(Program) reports on our NCATE-AIMS site, Samples of candidate work from advanced 


programs will be available to the Team during the November Visit.  


 


 


1.5. Evidence available to the Team at the time of the Visit (or before)  


 


 “Data tables refer to post-baccalaureate programs. It is not clear if these are initial 


license only students or if these data also refer to MAT students.”   


See Clarification above under 1.1.  


 


 Acronyms Key: Acronyms are frequently used in the IR without the full title being made 


clear…. 


See Clarification above, under 1.1. An Acronyms Key is available in the Exhibit Room on 


the Overview page and in the Addendum Exhibits on that page.  


 


 Samples of when and where the candidates collect and analyze P-12 student learning 


data are needed….It is not clear if the lesson plan, unit plan, and SIOP key assessments 


are used in field experiences where candidates analyze real learning results from 


students as a basis to improve instruction.  


Please see the discussion under Clarification, above. In addition to the Key Assessment 


Alignment table on the Conceptual Framework page in the Exhibit Room (which 


specifies the program points for the key assessments), we have now added narrative to 


Standard 1 data table pages in the Exhibit Room:  In the 3-Year Data Summaries for each 


Standard 1 element there is new introductory material describing the Key Assessments 


and the point in our programs where they are used for data collection and evidence of our 


candidates’ meeting the element.  Samples of candidate lesson plans, unit plans, and 


SIOPs are available in the Exhibit Room. Additional electronic and paper samples of 


these and other assessments, and full practicum portfolios, will be available before or at 


the time of the Visit.  


 



https://ssuncate2013.pbworks.com/w/page/59834871/Conceptual%20Framework

https://ssuncate2013.pbworks.com/w/page/59834871/Conceptual%20Framework
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 A description is needed connecting the assessments used in the library program and the 


element for student learning for other school personnel.  


Data from the student-learning-related dimensions of the PPA were included in the data 


tables under Standard 1 in the exhibit room. Data from the program-specific assessment 


for student learning are now included in the Standard 1d data tables, and the assessment 


included in a revised list of “Program-Specific Student Learning Assessments” included 


in the Addendum Exhibits for Standard 1 and under Element 1d in the Exhibit Room 


(“Instruments”) as well as linked to the “Alignment of Key Assessments with Teaching 


Proficiencies, NCATE and DESE Standards” Table under “Key Assessment” on the 


Conceptual Frameworks page.  


 


 Availability of data for lesson and unit planning key assessments for all programs 


(Science program data were not found).  
There are data on lesson and unit planning Key Assessments available for science 


programs in the Exhibit Room 


 


 


 


Standard 2: Assessment System and Unit Evaluation 
 


The unit has an assessment system that collects and analyzes data on applicant qualifications, 


candidate and graduate performance, and unit operations to evaluate and improve the 


performance of candidates, the unit, and its programs. 


 


2.1. Findings, Clarifications and/or Factual Corrections: 


 


 (P .9) “Is there evidence that the scale used in this rubric and others like it meets the 


standard of interval data, i.e., all items on the scale represent an equal amount of the 


skill or criterion being measured”? 


 


Clarification: The scales for the rubrics do not meet, and were not intended to meet, the 


psychometric criteria for interval level data, rather they represent ordinal levels of performance 


quality.  The Licensure Tracking System and all of the results included in the Institutional Report 


and the Exhibit Room are based on ordinal results, i.e., the numbers are the percentages in each 


level of a rubric’s scale, c.f., the data reported for the Core Unit Plan Key Assessment.  (See the 


screenshot of rubric results for the Core Unit Plan among Early Childhood undergraduate 


students in the addendum, “Rubric Ratings Summary Table - Data Warehouse”.) Mean rubric 


ratings were included in the FileMaker reports to Program Coordinators but, as noted above, this 


has been eliminated in the Data Warehouse reporting system.  The SEAS Assessment 


Coordinator has provided guidelines to Program Coordinators regarding the interpretation and 


presentation of rubric data where the recommended format is by performance levels.  Below is 


an excerpt from a packet that was prepared for Program Coordinators as they were working on 


their SPA reports in 2010-11.  The complete packet is in the Standard 2 addendum (see 



https://ssuncate2013.pbworks.com/w/page/68916339/Standard%20II%20Addendum





10 
 


“Guidelines for Producing SPA Report Tables”). 


 


“It is important to note that there many ways to display numerical data.  The 


guiding principles are to be accurate without undue precision, consistent across 


tables, and structure the tables to convey key point(s). (p.2)” 


.…  


“Since the SPAs want to be sure that individual program completers have met 


standards, we would recommend presenting the data by rubric ratings rather than 


by means since means can hide failures. (p. 4)” 


 


 (P. 9) “More reliability studies are scheduled to occur in 2013 - 2014 on other key 


assessments, such as observations of practicum candidates’ teaching.” 


 


Clarification: The Unit Assessment Committee is meeting in early October to plan for the 


reliability study.  The schedule will be available during the onsite visit. 


 


 


2.3. Feedback on correcting previous AFIs  


 


 2.3.a What AFIs from last visit are removed? 


AFI Number & Text Apply to AFI Rationale 


1. The unit is not using data from 


follow-up surveys of graduates or from 


employers to inform the programs. 


ITP, ADV 


The unit is using data from 


follow-up surveys of graduates 


and employer surveys to inform 


the programs through 


SurveyMonkey. The IR exhibit 


indicates this has been 


addressed. This needs to be 


verified onsite. 
 


2.3.b What AFIs are continued from last visit? 


 AFI #1 


AFI Number & Text Apply to AFI Rationale 


1. The unit assessment system does not 


include a systematic evaluation of data 


on unit operations. 


ITP, ADV 


Evidence was not found to verify 


that the unit systematically 


evaluates data on unit 


operations. 
 


Clarification: While there was a brief discussion of monitoring Unit Operations in the narrative 


for Standard 2 in the original submission of the IR and in the Exhibit Room, many of the 


documents and narratives related to monitoring Unit Operations were located within the NCATE 


Standard that is most relevant to that area of operation. Links to these documents have now been 



https://ssuncate2013.pbworks.com/w/page/68916339/Standard%20II%20Addendum

https://ssuncate2013.pbworks.com/w/page/53369498/Standard%20II
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included in the addendum to Standard 2. And where relevant, additional information has been 


uploaded to Standard 2a.  Each of the key areas of operation is discussed below.  


 


Office of Field Placement and Licensure: 


Information regarding effectiveness of the Office for Licensure and Field Placement based on the 


Spring 2012 Practicum Student survey was placed in Standard 3 – IR Exhibits. The survey 


results from Spring 2013 will be available for the Visiting Team during the onsite visit. A 


description of the use of the information from the 2012 Practicum Student survey was contained 


in the first two paragraphs Standard 3 – Continuous Improvement. 


 


MTEL Test Prep Center: 


The MTEL Test Prep Center was discussed in Standard 6. The results and impact of the MTEL 


student survey are discussed in the fourth paragraph of the narrative for Standard 6 Continuous 


Improvement along with a link to the survey results.  Annual reports for the MTEL Test Prep 


Center were included in in Standard 6 Element 6e - Resources for Learning and Teaching. 


 


Information Technology: 


In terms of computer resources and training, surveys of program completers include items 


regarding the adequacy of training in various aspects of computer technology, Information 


Technology Services conducts periodic surveys of satisfaction of Help Desk service and usage 


data for the Unit’s computer lab, commonly referred to as the CTEP (Classroom for Technology 


Enhanced Pedagogy) is collected and reported yearly. Below is a screenshot of data from the 


Spring 2011 responses from undergraduate program completers. This screenshot is also in the 


Addendum for Standard 2, entitled “Exemplar: Technology Feedback from Program 


Completers”.  The entire set of program completer surveys can be found in the Exhibit Room 


under Standard 1 – Surveys and Additional Sources of Feedback.  


 


Figure S2-1 



https://ssuncate2013.pbworks.com/w/page/65883808/Standard%20III%20Continuous%20Improvement

https://ssuncate2013.pbworks.com/w/page/66399140/Standard%20VI%20Continuous%20Improvement

https://ssuncate2013.pbworks.com/w/page/66399140/Standard%20VI%20Continuous%20Improvement

https://ssuncate2013.pbworks.com/w/file/fetch/65193086/Assessing_the_Impact_of_the_MTEL_Center_Sp2013.docx?force_download=1

https://ssuncate2013.pbworks.com/w/page/66716614/Element%206e%20Resources%20for%20Learning%20and%20Teaching

https://ssuncate2013.pbworks.com/w/page/68916339/Standard%20II%20Addendum#view=edit

https://ssuncate2013.pbworks.com/w/page/68916339/Standard%20II%20Addendum#view=edit

https://ssuncate2013.pbworks.com/w/page/66234223/Standard%201%20Surveys%20and%20Feedback
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Information about computer usage of the CTEP for AY2010-11 was included in Standard 6d 


Support Facilities and usage data for AY2011-12 and AY2012-13 have been added to the same 


page.  This usage information along with a survey of the ITS HelpDesk’s services is now 


included in Standard 2a and in the addendum to Standard 2.  CTEP usage data indicate that the 


CTEP has been underutilized.  With this information, in the Summer of 2012, the three 


department Chairs directed the SEAS Faculty Assessment Coordinator to develop a plan to 


redesign the CTEP in such a way that it could become a multi-use space and more inviting to 


students.  The proposed redesign is now in the Exhibit Room and in the Addendum for Standard 


2. This past August, 2013, ITS replaced all 21 of the computers in the CTEP with new Dell 


equipment.  


 


Library Resources: 


Library resources also were discussed in the Institutional Report under Standard 6d.  More 


detailed data regarding the Education Resource Library were contained on the Education 


Resource Library page in Standard 6 Element d, and are discussed further in Section 6d in this 


report.  The new Frederick E. Berry Library and Learning Commons opened at the beginning of 


this Fall 2013 semester with an expanded and enhanced Educational Resource Library. (ERL) 


The SEAS Faculty Assessment Coordinator will be working with the ERL staff to develop a 


survey to gather information that is targeted to the SOE’s faculty and student needs.  



https://ssuncate2013.pbworks.com/w/page/66786833/Element%206d%20Support%20Facilities

https://ssuncate2013.pbworks.com/w/page/66786833/Element%206d%20Support%20Facilities

https://ssuncate2013.pbworks.com/w/page/68916339/Standard%20II%20Addendum#view=edit

https://ssuncate2013.pbworks.com/w/page/68916339/Standard%20II%20Addendum#view=edit

https://ssuncate2013.pbworks.com/w/page/60210781/Education%20Resource%20Library

https://ssuncate2013.pbworks.com/w/page/60210781/Education%20Resource%20Library
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 AFI #2 
AFI Number & Text Apply to AFI Rationale 


2.The unit's assessments of student learning 


for other school personnel are not adequate. 


ADV 


 


Data were not found to verify student 


learning for other school personnel is 


adequate. 


 


Clarification: A detailed description of the issues related to the placement and inclusion of data 


for Other School Personnel and Advanced Programs is contained above in clarifications for 1.1.  


Data for Other School Personnel Programs, i.e., Leadership C.A.G.S, and School Guidance 


Counseling, have been rearranged or, in the case of omitted assessments, uploaded to the 


appropriate NCATE Element for Standard 1. Thus, now the data for these programs have been 


put in Standard 1f in the Exhibit Room.  


 


Also, as discussed in the clarifications to 1.1, please note that some data for Advanced Programs 


were inadvertently combined with Initial programs and other rubric data that were not designated 


as Key Assessments did not get uploaded to the IR or Exhibit Room.  These data for each of the 


Advanced Teacher Programs, i.e., Art, Early Childhood, Elementary Education, Moderate 


Special Needs, Reading Specialist, Spanish,and Technology and Other School Personnel 


Program, i.e., Leadership C.A.G.S, have been rearranged or, in the case of omitted assessments, 


uploaded to the appropriate NCATE Element for Standard 1.  The additional data tables have 


been included in the Addendum to Standard 1. Similarly additional data for School Guidance 


Counseling have been uploaded to the appropriate elements in Standard 1. 


 


2.4  Areas of concern related to continuing to meet Standard 2 


1. The unit will implement iStrategy in fall 2013. What is the timeline for iStrategy 


implementation? Clarification of timeline on implementation is needed for the initial 


and advanced programs. What is the unit’s plan to transition to the iStrategy?  


 


Rationale: The specific timeline for both implementation and transition plans is not  


evidenced in the IR. 
. 


 


Licensure Tracking Advising and Reporting Systems: Continued Development and 


Implementation Timeline Fall 2013 through Fall 2015 


 


The development of the School of Education’s Licensure Tracking System (LTS) has been an 


intensive ongoing process involving the Education Unit, engaging primarily its Unit Assessment 


Committee, the Office of the Registrar, Information Technology Services, and external 


consultants and programmers from Blackboard Analytics.  The LTS has been designed to meet 


two important information and decision-making needs of the Education Unit; i.e., advising for 


individual students pursuing licensure, and program review.  This system is built upon the 


University’s implementation of the PeopleSoft Degree Tracking System and Blackboard 


Analytics’ Data Warehouse (also known as iStrategy).  As such, work on the LTS for 
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Undergraduate Initial Licensure students could not begin until the Degree Tracker System was in 


place for all undergraduate programs.  The Undergraduate Degree Tracker System (U-LTS) 


began to be used university-wide in the Fall of 2011.  Work on the Undergraduate LTS began in 


earnest the following Spring (Spring 2012). Work on the Degree Tracker Systems is underway 


for graduate programs but it is not in place at this time and there is no firm completion date set.  


However, the Office of the Registrar has supported as feasible the development of a system 


similar to the U-LTS for the Graduate Initial and Advanced Licensure Programs. 


 


Undergraduate Initial Licensure Tracking System (U-LTS) 


The data warehouse component of the U-LTS went “into production” in Spring 2013.  However, 


there was still work to be done on the PeopleSoft side of this system to actually assign transition 


and performance milestones to individual students.  The initial “in-production” assigning of 


milestones to undergraduate Education majors with licensure concentrations and Secondary 


Education licensure minors has been completed as of September 19
th


.  As noted in the “Timeline 


and Tasks for Undergraduate Initial Licensure Tracking System (U-LTS)” now located in the 


Exhibit Room under Standard 2a (Assessment System), the piloting of the U-LTS for both 


advising and program review will commence this Fall with full implementation scheduled for 


Spring 2014.  Provisions are included for fine-tuning the system prior to full implementation and 


each year thereafter.  Depending on the scope of University-wide changes as a result of the new 


approved General Education curriculum (effective for incoming students in Fall 2014) and in 


light of the School of Education’s proposed 4+1 programs, the amount of additional expenditure 


needed to modify the system is unknown at this time. Nonetheless given the University’s 


concern and commitment to academic achievement and quality control in conjunction with the 


support for the development of the U-LTS, the Dean of the College of Health and Human 


Services and the Associate Dean of Education agree that any reasonable changes that are needed 


should receive continued support from the University’s administration.  Given the anticipated 


ongoing refinement of the U-LTS, the “Timeline and Tasks for Undergraduate Initial Licensure 


Tracking System (U-LTS)” included in the Exhibit Room under Standard 2A as well as in the 


Standard 2 Addendum Exhibits, proceeds from Fall 2013 through Fall 2015. 


 


Graduate Initial and Advanced Licensure Tracking System (G-LTS): 


Work on the development of the Graduate Initial and Advanced Licensure Tracking System (G-


LTS) will begin in Spring 2014 in conjunction with the revamping of the Graduate MAT 


programs.  Since there is no existing Degree Tracker System for graduate programs at the 


University, there will be some additional complexities involved in the computer programming 


for the G-LTS on the PeopleSoft side. On the other hand, the graduate programs are much more 


straightforward that the undergraduate programs—for example, absent the requirement for 


double-majors--which will simplify the PeopleSoft programming. There will be minimal, mostly 


“cosmetic” programming needed on the Data Warehouse side since the logic and basic reports 


will have been fully developed for the U-LTS.  The majority of the Graduate Program 


Coordinators are full-time faculty and, therefore, will be familiar with the U-LTS’ structure and 


usefulness. All these conditions should help to expedite the time and cost to develop the G-LTS.  


A rough estimate of the cost of developing the G-LTS, including the hiring of a consulting 


programmer, is $50K.  Decisions about the funding for the G-LTS will be made by the Deans of 


the School of Education and the School of Graduate Studies in conjunction with the Provost.  


The “Timeline and Tasks for Undergraduate Initial Licensure Tracking System (G-LTS),” now 
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in the Exhibit Room under Standard 2a as well as in the Standard 2 Addendum Exhibits, begins 


in Spring 2014 and runs through Spring 2016; it is predicated on the assumption of fiscal support 


from the University to complete the tracking system for the graduate components of our educator 


preparation Unit. 
 


2.  What is the process for addressing candidates who are not meeting expectations at 


each transition point in the program?  
 


Rationale: There is no evidence of transition points for addressing candidates who are 


not meeting expectations of each program.  


 


Figure #2 shows the transition points and related criteria for initial licensure at the Baccalaureate 


level.  The key transition points are (1) Admission to Licensure, (2) Admission to Pre-Practicum, 


(3) Admission to Practicum, and (4) Program Completion.  The specific criteria for post-


baccalaureate initial licensure students are somewhat different the transition points are the same 


except that there is no formal criteria for admission to the pre-practicum since graduate students 


would have met the basic requirements at the time of admission to the licensure program. 


Figure #2 
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SSU students interested in education careers and our licensure programs receive advice and 


counsel, information and orientation, guidance and support from their entrance into the 


university through the various transition points that mark their continued progress, or that 


indicate problems. Education department chairs and program coordinators participate in 


academic information and orientation programs and  “Meet Your Major” events. Incoming 


education majors are assigned faculty advisors within the Education departments. They work 


with their advisors to move toward formal declaration of a concentration (early childhood or 


elementary) and a second COAS major. SSU students interested in middle or secondary teaching 


are introduced to the faculty program coordinators within their COAS major departments and are 


encouraged to complete an “Intent to Apply to the Licensure” form so that they can be followed 


and closely advised as they move toward program admission. In formal advising periods every 


semester, prospective candidates are given information about the GPA and state teacher test 


requirements for admission; the coordinator of the MTEL Test Preparation Center visits 


introductory education classes with information about the test and about the services of the 


Center, including diagnostic testing and free test-focused tutoring.  After 60 hours of 


coursework, they can apply to the licensure track, meeting with their advisors to fill out “Form 2: 


Application to Licensure Program.”  Students who have not met the requirements for admission 


(e.g., 2,75 GPA, number of credits, grades of C on two composition courses, and a passing score 


on both the Communication and Literacy MTEL tests) or, later, for admission to the methods 


course or the practicum (e.g., 3.0 GPA in their majors fields, passing scores on MTEL Subject 


Tests, successful completion of pre-practicum requirements and pre-requisite courses)  are 


counseled by their advisors to (a) take or re-take courses; (b) seek help from one or more of 


SSU’s academic support services—e.g., the MTEL Center, Writing Center, Reading Lab, Math 


Lab, supplemental instruction, core course-focused tutoring services--or they may also choose to 


withdraw from or delay admission/completion of the licensure program:  they may complete 


their arts or sciences majors and elect education minors (non-licensure) or, in the case of 


Education majors, complete an Education major without licensure track (absent a practicum). 


Provided that they meet the requirements for admission or continuation at the post-baccalaureate 


level (the GPA and testing requirements are the same, as are the content course requirements for 


middle and secondary candidates), they might seek teaching licenses in one of our post-


baccalaureate programs. Students vary in their academic backgrounds, goals, financial and other 


circumstances. Many SSU students are of ‘nontraditional’ age and/or have transferred from 


community colleges; many of them choose the option of pursuing the professional program and 


licensure at the post-baccalaureate level simply because they may have spent years taking a long 


and winding path toward their degrees. Advisors and EDU department chairs have also referred 


students to Career Services and the chairs of other departments if they have strong interests in 


related fields. Salem State is a comprehensive university with strong human services and 


professional programs often of interest to students who lose interest in or have difficulty with the 


benchmark requirements for admission to/retention in educator preparation programs.  


Please see a sample of advising tips and forms in the Exhibit Room under Standard 2A – 


Advising Help and Support, and in the Addendum Exhibits for Standard 2. Please also see the 


range of academic support services that SSU students have access to under the umbrella of the 


Center for Academic Excellence at http://www.salemstate.edu/faculty-staff/24194.php  and  
http://www.salemstate.edu/academics/support.php.   


 


Our graduate students are typically highly motivated and experienced career changers. Both 


graduate level licensure-only and graduate degree programs preparing candidates for licensure 



http://www.salemstate.edu/faculty-staff/24194.php

http://www.salemstate.edu/academics/support.php
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have program admission requirements that include the above GPA and MTEL test requirements, 


along with subject matter prerequisites aligned with the NCATE SPAs and/or MA DESE content 


standards. Prospective candidates with strong academic records and passing scores on the MTEL 


tests required for admission may have gaps in subject matter knowledge they need to be effective 


teachers. Program coordinators may defer admissions until those gaps are filled or, if the gaps 


are not great, will admit them but add the required subject matter courses to their programs of 


study, to be completed before admission to the practicum. Graduate candidates have access to the 


resources of the MTEL Prep Center and other academic support services of SSU (see Section V 


of the Graduate Student Handbook in the Exhibit Room under Standard 2A “Advising Help and 


Support”).   


 


Practicum candidates are closely monitored by their field supervisors and cooperating 


practitioners, who confer at least three times during the semester to evaluate the candidate’s 


progress toward meeting standards. Because of our significant pre-practicum field requirements 


and program assessments that evaluate all aspects of a pre-service teacher’s work, most 


practicum candidates are well prepared to undertake the role of student teacher. In rare cases, and 


for various reasons, candidates have difficulty meeting the requirements of the practicum and 


one or more of the professional standards, which is documented in Formative Observation 


Reports (http://www.salemstate.edu/academics/schools/1643.php). In such cases, field 


supervisors, in collaboration with cooperating practitioners, complete a “Student At Risk” form 


(included in the Exhibit Room under Standard 2A “Advising Help and Support” and on theSSU 


website at http://www.salemstate.edu/academics/schools/1643.php), which triggers a process of 


conferences involving the candidate, supervisor, Director of the Office of Licensure and Field 


Placement and, as appropriate, the cooperating practitioner, program coordinator, and/or 


Associate Dean. Depending on the nature of the difficulty, candidates may be given additional 


time (an extended practicum), be asked to withdraw with a possible return the in a subsequent 


semester, be advised to seek counseling or other medical, psychological or other assistance, or be 


failed.  


 


 


2.5 Evidence for the BOE Team to validate during the onsite visit  
 


 Data from the spring pilot of the new assessment system. 


As noted in the Licensure Tracking System narrative and timeline, the pilot for the new 


assessment system was moved back to this Fall.  The Visiting Team will be able to see the 


system and talk with faculty who will be piloting the system during advising and for program 


review. 


 


 Evidence that the iStrategy system is live. 


As noted in the Licensure Tracking System narrative and timeline, the pilot for the new 


assessment system was moved back to this Fall and thus full roll-out for initial licensure 


baccalaureate programs will begin in the Spring 2014 semester. 


 


 Evidence of timeline for the advanced programs part in the iStrategy system. 



http://www.salemstate.edu/academics/schools/1643.php

http://www.salemstate.edu/academics/schools/1643.php

https://ssuncate2013.pbworks.com/w/file/fetch/69311368/Timeline%20and%20Narrative%2C%20Licensure%20Tracking%20System%20(Standard%202a).docx?force_download=1

https://ssuncate2013.pbworks.com/w/file/fetch/69311368/Timeline%20and%20Narrative%2C%20Licensure%20Tracking%20System%20(Standard%202a).docx?force_download=1
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As noted in the Licensure Tracking System narrative and timeline, work on the Advanced 


Programs component will begin Spring 2014 semester with the target for full implementation 


being the Fall of 2015. 


 


 Interview unit faculty and public school faculty about the unit assessment system’s 


collaborative process. What is the level of faculty involvement in the evaluation and 


refinement of the unit’s assessment system? What data are shared with P-12 partners? How 


do the data get disseminated to the stakeholders?  


The BOE Team will be able to talk with faculty and our school partners during the site visit 


regarding the Unit’s assessment system. Relevant information can also be found in the 


Exhibit Room under Standard 3a – Professional Community Advisory Board and the Inter-


Rater Reliability Study and Standard 6a Department and Committee Meetings. 


 


 Evidence to verify that assessment data are carefully considered by the faculty and advisory 


committees for program improvement.  


(a) Please see the Reliability Project documents and discussion on drafting revised Lesson 


Plan and Unit Plan rubrics in the Exhibit Room Standard 2 Element 2b - Inter-rater 


Reliability 


and Unit Meeting agendas in Standard 6a Department and Committee Meetings.  


(b) Please see the survey results of the Pilot study of the Professional Attributes Scale in the 


Standard 2 Addendum.  


(c) Please see the minutes of the Unit Assessment Committee at Standard 2 Element 2b – 


Unit Assessment Committee. 


 


 Interview the candidates from both initial and advanced programs to validate the evaluation 


and feedback process.  


The BOE Team will be able to meet with candidates during the site Visit. 


 


 Interview the Unit Assessment Committee to verify the process of the development of the 


iStrategy system. Was the process collaborative with the unit’s professional community?  


The BOE Team will be able to meet with the Unit Assessment Committee at the time of the 


Visit. The role of the Unit Assessment Committee is to develop, refine and draft key 


assessments, determine benchmarks and standards of performance, and provide advice and 


counsel to the Faculty Assessment Coordinator and the Associate Dean as well as make 


recommendations to the Unit and relevant committees, in particular the Curriculum 


Committee. The multi-year development of the Licensure Tracking System (also known as 


the iStrategy system) is an example of the multi-faceted role taken by the Unit Assessment 


Committee.  This included the development of the Professional Attribute Scale, a key 


assessment, the development of benchmarks for the key assessment rubrics at the pre-


practicum and practicum transition points.   


  



https://ssuncate2013.pbworks.com/w/file/fetch/69311368/Timeline%20and%20Narrative%2C%20Licensure%20Tracking%20System%20(Standard%202a).docx?force_download=1

https://ssuncate2013.pbworks.com/w/page/66045448/Element%203a%20Collaborative%20Licensure%20Programs

https://ssuncate2013.pbworks.com/w/page/66291379/Element%206a%20Dept%20and%20Committee%20Mtgs

https://ssuncate2013.pbworks.com/w/page/66715213/Element%202b%20Interrater%20Reliability

https://ssuncate2013.pbworks.com/w/page/66715213/Element%202b%20Interrater%20Reliability

https://ssuncate2013.pbworks.com/w/page/66291379/Element%206a%20Dept%20and%20Committee%20Mtgs

https://ssuncate2013.pbworks.com/w/page/68916339/Standard%20II%20Addendum

https://ssuncate2013.pbworks.com/w/page/66809116/Element%202b%20Unit%20Assessment%20Committee

https://ssuncate2013.pbworks.com/w/page/66809116/Element%202b%20Unit%20Assessment%20Committee
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Standard 3: Field Experiences and Clinical Practice 


 


The unit and its school partners design, implement, and evaluate field experiences and clinical 


practice so that teacher candidates and other school professionals develop and demonstrate the 


knowledge, skills, and professional dispositions necessary to help all students learn. 


 


 


3.1 Findings, Clarifications and Factual Corrections 


 


 (from 3.5, p.14):   


 “What are the three sites for the cluster schools?  


 Which of the Winthrop schools is being used as a cluster site?  


 What are the P-12 demographics for other two cluster schools?  


 What are the criteria for a cluster school site?  


 How has the unit addressed the concern from mid-year feedback that candidates in a  


cluster site will lack diversity of experience through the practicum?”  


 


Clarification: 


 


Cluster Schools 


In AY 2013 we began an initiative to move toward “clustering” practicum candidates in a set of 


schools that would offer exemplary and diverse models of effective teaching and leadership in 


diverse settings with culturally/linguistically/cognitively diverse students. We defined cluster 


schools as a selected group of schools that host and supervise groups of practicum candidates in 


our early childhood education, elementary education, special education, and leadership 


programs, who take on responsibility for candidates’ development and engaging them in the 


professional life of the school in ways that exceed the traditional individual candidate-


practitioner relationship. Typically one SSU field supervisor will support the group of practicum 


candidates within the building and will be able to meet with them onsite as a group as well as 


individually.  


 


Schools/districts under consideration to serve as cluster schools are those in the region that have 


been identified by faculty, program coordinators and field supervisors as offering excellent 


practicum placement opportunities to undergraduate and graduate student teachers in licensure 


programs. Faculty, practicum field supervisors and staff of SSU’s SOE and the Office of 


Licensure and Field Placement (OLFP) meet with principal, school team leaders or curriculum 


chairs and, at times, superintendents of the district/school under consideration to explore the 


possible SSU-school relationship, exchange information and approaches and consider particular 


activities. Cluster schools offer the opportunity of widening practicum candidates’ view of 


practice and exposing them to more than one teaching model, grade level or classroom setting 


within the same building. They also offer the opportunity for group exchanges of experiences 


and perspectives across different school settings, and for peer visits to sites other than their own. 


The SSU Education Unit requires a diversity of field experiences documented on the application 


to the practicum; the pre-practicum experiences and the opportunity for exchanges between 
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classrooms and schools in cluster settings should allow candidates to experience diversity in 


educational settings and students served.  


 


Along with the existing group placements at our four lab schools--Horace Mann and Saltonstall  


(K-8) in Salem; Ford in Lynn; and the Salem State Pre-school—groups of candidates were 


placed in this “clustering pilot” year at the Winthrop Elementary School in Ipswich, the 


Altavesta Elementary School in Woburn, and the Smith Elementary School in Danvers. A table 


with demographic data for these 3 cluster schools along with the 3 elementary laboratory schools 


and 4 other schools with whom we have special partnerships--e.g., holding classes with field 


observations in the schools or hosting summer programs that include SSU candidates—is now 


included in the Exhibit Room under Standard 4d (Experience Working with Diverse Students) at 


https://ssuncate2013.pbworks.com/w/page/66267081/Element%204d%20Demographics%20of%


20P-12%20Schools and in the Addendum exhibits for Standard 4. In this first year of clustering, 


we found that the new cluster schools included our practicum students in their schools’ ongoing 


professional learning communities and met on a regular basis during planning time to discuss 


curriculum, issues and challenges.  Following the pilot year, the SOE will explore the possibility 


of holding formal practicum seminars on-site at the cluster schools, rotating among them. Also 


under discussion is a plan to offer professional development workshops and graduate courses for 


teachers at the placement site, arranging for “field trips” for cooperating teachers to visit other 


“cluster” schools that might offer opportunities for demonstrations or professional development 


on select topics.  One suburban cluster school in our pilot group, for example, with a low number 


of English language learners, is low priority for MA DESE professional development on ways to 


work more effectively with ELLs; teachers in that school are interested in what training and 


consultation other, more linguistically diverse cluster schools, or our SOE, might provide.  
 


Results from the end-of-year survey of all participants (candidates, SSU field supervisors, 


cooperating teachers, administrators) in the pilot program yielded quite positive results. Over 


90% said the experience was highly positive (53%) or somewhat positive (40%). In open-ended 


responses, teachers reported a stronger sense of investment in the practicum candidates, 


candidates felt more supported by teachers and peers, and school staff saw possibilities for 


engaging candidates in new ways to work with students, beneficial to both parties, through 


flexible scheduling and group work. The leadership candidate in one school enjoyed working 


with SSU teacher candidates. Rather than limiting experience, one teacher wrote that, “Having  


students teachers in the same building gave them an opportunity to see many different teaching 


styles and philosophies [working together] in a cooperating manner.”  The survey results are now 


available in the Exhibit Room under Standard 3a on the “Collaborative Licensure Development” 


page at 


https://ssuncate2013.pbworks.com/w/page/66045448/Element%203a%20Collaborative%20Lice


nsure%20Programs 


and also under Standard 2b, as well as in the Addendum Exhibits for both standards.  


 


The value of partnering with a small number of cluster schools is to expand the opportunities for 


linkages between university programs, faculty, teachers, schools, districts and communities to 


benefit the schools, the students, the candidates and the university.  Practicum candidates are 


well positioned to apply and secure employment at the cluster schools when positions are 


available.         


 



https://ssuncate2013.pbworks.com/w/page/66267081/Element%204d%20Demographics%20of%20P-12%20Schools

https://ssuncate2013.pbworks.com/w/page/66267081/Element%204d%20Demographics%20of%20P-12%20Schools

https://ssuncate2013.pbworks.com/w/page/66045448/Element%203a%20Collaborative%20Licensure%20Programs

https://ssuncate2013.pbworks.com/w/page/66045448/Element%203a%20Collaborative%20Licensure%20Programs
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Clarification: 


 


Reduction in Student Teaching (KWaiver) 


P. 16 of the Institutional Report briefly describes the eligibility for a reduction in student 


teaching hours, which is also referred to on the Application to the Practicum and confirmed in 


the Reduction in Student Teaching Waiver (IR Exhibit and included in the Exhibit Room under 


Standard 3a at 


https://ssuncate2013.pbworks.com/w/page/66810092/Element%203a%20Waivers%20Complaint


s%20Student%20Problems. As noted on the Waiver form, candidates must meet the following 


eligibility requirements in order to submit a portfolio for a reduction in student teaching: 


 Cumulative GPA of 2.75 or above, GPA in major of 3.0 or above 


 Pass all appropriate portions of the Massachusetts Tests for Educator Licensure (MTEL) 


 Have had at least two full years of teaching experience 


The student teaching/practicum requirement cannot be reduced beyond one-half of the 


requirement set forth by the Regulations for Educator Licensure by the MA Department of 


Elementary and Secondary Education. Therefore, students will receive no more than 6 credits 


toward the reduction of an undergraduate student teaching practicum and 3 credits toward the 


reduction of a graduate practicum. All candidates must attend the practicum seminar for the full 


semester. 


 


Clarification:  
 


Orientation and Training for Cooperating Practitioners 


Once the school confirms the cooperating practitioner for the practicum candidate, the OLFP 


sends a letter to the schools explaining the requirements and policies. SSU clinical (field) 


supervisors meet with each cooperating practitioner and program candidate at the field site at the 


beginning of each semester to discuss mutual expectations, requirements and assessments, 


schedule of observations and conferences in  a “three-way meeting”  outlining roles and 


responsibilities and policies of the OLFP and DESE, and using the practicum handbook as a 


reference. Communication among the 3 parties to the practicum process is continual and 


expected during the entire field experience to ensure support for the candidate’s development, 


close supervision and feedback, and successful completion. The SOE and OLFP have invited 


cooperating practitioners to campus for social occasions and professional events; for example, a 


Resource Fair for practicum students, recent completers and cooperating practitioners is 


scheduled for March 2014 co-hosted by the School of Education and education alumnae/i. 


Programs may also offer professional development to cooperating practitioners; for example, the 


physical education program has offered training sessions for their cooperating practitioners.  


 


 


3.5 Evidence for the BOE Team to validate during the onsite visit  


 What are the three sites for the cluster schools? I could only find two referenced.  


Please see the discussion of cluster schools under Clarification, above. 


 


 Which of the Winthrop schools is being used as a cluster site?  


Please see the discussion under clarification, above. 


 



https://ssuncate2013.pbworks.com/w/page/66810092/Element%203a%20Waivers%20Complaints%20Student%20Problems

https://ssuncate2013.pbworks.com/w/page/66810092/Element%203a%20Waivers%20Complaints%20Student%20Problems
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 What are the P-12 demographics for other two cluster schools? I found the demographics 


for the Winthrop school in Ipswich and Melrose districts.   


Please see the discussion under Clarification, above. 


 


 What are the criteria for a cluster school site?   


Please see the discussion under Clarification above.  


 


 How has the unit addressed the concern from mid-year feedback that candidates in a  


cluster site will lack diversity of experience through the practicum?  


Please see the discussion under Clarification above.  


 


 What was the result of formal survey of the cluster school experience?  


Please see the discussion under Clarification above. The survey results are available in 


the Exhibit Room under Standard 3a on the “Collaborative Licensure Development” page 


at 


https://ssuncate2013.pbworks.com/w/page/66045448/Element%203a%20Collaborative%


20Licensure%20Programs  and also under Standard 2b, as well as in the Addendum 


Exhibits for both standards.  


 


 We need to see examples of candidate portfolios.  


These will be available during the Visit.  


 


 Which candidates are eligible for reduction in student teaching hours. How is that 


decided?  


See the discussion under Clarification, above. The regulations and policies on reduction 


in student teaching hours, as well as waivers and complaints, were included in the 


Institutional Report/Exhibit Room at 


https://ssuncate2013.pbworks.com/w/page/66810092/Element%203a%20Waivers%20Co


mplaints%20Student%20Problems 


 


 What is the orientation process for cooperating practitioners?  


See the discussion under Clarification, above. Additional documents will be  


available during the Visit. 
 


 


  



https://ssuncate2013.pbworks.com/w/page/66045448/Element%203a%20Collaborative%20Licensure%20Programs

https://ssuncate2013.pbworks.com/w/page/66045448/Element%203a%20Collaborative%20Licensure%20Programs

https://ssuncate2013.pbworks.com/w/page/66810092/Element%203a%20Waivers%20Complaints%20Student%20Problems

https://ssuncate2013.pbworks.com/w/page/66810092/Element%203a%20Waivers%20Complaints%20Student%20Problems
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Standard 4: Diversity 
 


The unit designs, implements, and evaluates curriculum and provides experiences for candidates 


to acquire and demonstrate the knowledge, skills, and professional dispositions necessary to help 


all students learn. Assessments indicate that candidates can demonstrate and apply proficiencies 


related to diversity. Experiences provided for candidates include working with diverse 


populations, including higher education and P–12 school faculty, candidates, and students in P–


12 schools. 


 


 


 


4.3 Feedback on correcting previous areas for improvement (AFIs)  


 


 


4.3.a What AFIs are recommended for removal? 
   


The unit does not ensure that 


all graduate candidates have 


opportunities to complete 


field experiences in diverse 


settings.  


 ADV The unit requires all 


advanced candidates to 


complete field experience in 


a diverse setting. The field 


experience is documented 


with the OLFP prior to 


program completion.  


4.3.b What AFIs are continued from last visit? 


AFI Number & Text  Apply to  AFI Rationale  


The unit does not ensure that 


all graduate candidates have 


opportunities to complete field 


experiences in diverse 


settings.  


ADV  The director of OLFP assigns 


all candidates field experience 


to assure that all advanced 


candidates have opportunities 


to complete a field experience 


in diverse settings.  


 


Need for Clarification: 


We are unclear regarding the difference between 4.3.a. and 4.3b.; in other words, why the AFI 


regarding  graduate candidates’ opportunities to complete field experiences in diverse settings, 


recommended for removal (and corrected since 2007), is continued.   


 


 


4.4 Areas of concern related to continuing to meet the standard  


 


1. There is little opportunity for advanced candidates to collaborate with culturally, ethnically, 


or racially diverse candidates. Rationale: Ninety-one percent of all advanced candidates are 


White. There is no stated process to assure that an advanced candidate has an opportunity to 


work with candidates of diversity. It was unclear what good-faith efforts have been to recruit 


diverse candidates by the unit. 
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We believe there is ample evidence over the years and continuing of our efforts to help diversify 


the overwhelmingly white teaching and administrative workforce in our region and state. 


Advanced candidates—experienced working professionals who seek professional or second 


licenses--are drawn from this workforce. We have directed our efforts toward recruiting 


candidates for initial licenses, especially at the baccalaureate level, and at serving districts with 


high-poverty, high-need populations—in this region, diverse racially, ethnically and 


linguistically—by targeting tuition-support grants to paraprofessionals and students and by 


offering high-quality professional development programs, including licensure programs, to 


maximize teachers’ skills. Salem State is a respected source for professional advancement from 


undergraduate to master’s and CAGS degree levels, from first teaching license to second and 


third. Many of our graduate students were undergraduates here and are completing second 


degrees, or second licensure programs at their alma mater. Our hope is that by continuing efforts 


to prepare a more diverse workforce of initially licensed teachers, we will see them return to us 


for advanced degrees.  What follows is a discussion of efforts at both levels: 


 


Information was included in the Institutional Report and Exhibit Room under Standard Element 


4b regarding our recruitment efforts at the initial preparation level. We have included additional 


information at this time and will have more available during the On-Site Visit on the Early 


Learning Challenge Grant and Region 3 Partnership Grant, both of which offer tuition support, 


advising and professional development for early childhood providers in high-poverty 


communities with high populations of children of color/linguistic minorities. Most of these early 


educators do not have bachelor’s degrees or teaching licenses; many are paraprofessionals, 


assistant teachers, day care assistants or family day care providers. One goal of these grants is to 


help these pre-professionals matriculate into baccalaureate programs to advance their 


professional knowledge and skills, and their credentials.  


 


As mentioned in the Institutional Report, in the past 10 years we have secured several federal 


grants to prepare teachers who were linguistic minorities or preparing to teach English language 


learners. The first of these—Project PET—enrolled both undergraduate and graduate candidates 


whose own first language was not English, who completed degrees and licensure in various 


teaching fields. In the second and third iterations of the federal funding stream, the USDOE 


focused on preparing ESL teachers in partnership with local districts, where the workforce is still 


largely white. According to the director of Project NOBELL and Project NOBELL Secondary, 


those projects prepared 33 candidates of color among a total of 97. Project SAEL, our current 


USDOE grant, supports candidates who want to teach STEM subjects to English language 


learners. Neither the early childhood nor the ESL grants asks us to identify participants by 


race/ethnicity or linguistic background; they ask instead for demographic data on the 


communities and districts they serve, information that is included currently in our Exhibit Room 


under Standard Element 4d. Material describing the above grants were included in the Exhibit 


Room in the Overview under “Special Projects, Collaborations and Grants.”  For the purposes of 


addressing this issue in the Addendum, we have updated the grant file to include the full 


narrative of the Region 3 Partnership Grant and linked those grants in the Exhibit Room to 


Standard 4c and 4d, as well. During the On-Site Visit, the BOE Team will be able to speak with 


SSU faculty and staff who coordinate these grants and discuss the backgrounds of the 
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participants.   Please see the following grants: Project NOBELL,  Project SAEL,  Region 3 


Partnership: Early Childhood P.D. Grant, and the NRRC-Early Learning Challenge Grant. 


We continue to work closely with schools to bring students of color to campus and introduce 


them not only to university life but also to the possibility of a teaching career. The FASST 


Program and the DHE College Access Grant bring 8
th


-10
th


 graders to campus from the majority-


minority school community of Lynn each year for after-school clubs and half-day tours and 


conversations with college students. A recently hired African American faculty member in the 


Adolescent Education and Leadership Department spent his first year on campus working with 


black males on campus and serving as faculty-in-residence in one of our dormitories; in this, his 


second year, he has release time to work on the recruitment of minority high school students in 


our educator preparation programs. His background and expertise in African American identity 


and educational experience makes him an excellent choice for this work.  


 


According to Institutional Effectiveness & Planning, overall diversity within graduate programs 


has increased since 2009. The table below, included in the Exhibit Room under Standard 4c, 


shows a continuing rise in the percentage of students of color in master’s programs at SSU, 


rising from 3.2% to 6.6% to 10.2% over the past three academic years. M.Ed. and M.A.T. degree 


programs grew in diversity as well, from 3.1% to 4.5% to 8.4%. The absolute number of 


M.Ed./MAT degrees awarded to students of color rose from 9 to 12 to 18 over the three years.  
 


Master’s Degrees by Race/Ethnicity, AY 2007 to AY2012 


                                                                                                       
Total Master’s Students 


AY2007                      
649 


AY 2008 
511 


AY 2009 
556 


    AY2010 
527 


AY 2011 
512 


AY2012 
457 


Non-res Alien 11 10 19 17 25 17 


Am Ind 1 0 0 0 0 1 


Asian, Pac Isl 9 3 3 0 6 4 


Black 7 5 5 4 11 14 


Hispanic 12 7 6 8 10 16 


Two plus 0 0 0 3 3 5 


White 555 455 480 455 423 354 


Unknown 54 31 43 40 34 46 
Students of Color 
(among Non-Alien with Known Race) 5.0% 3.2% 2.8% 3.2% 6.6% 10.2% 


       M.Ed. or MAT 467 325 373 328 291 253 


Non-res Alien 5 3 4 8 4 7 


Am Ind 
  


  
 


0 1 


Asian, Pac Isl 5 
 


1 
 


1 3 


Black 1 1 4 4 4 5 


Hispanic 6 3 4 4 5 7 


Two plus 
  


  1 2 2 


White 410 295 333 282 255 197 


Unknown 40 23 27 29 20 31 


Students of Color 
(among Non-Alien with Known Race) 2.8% 1.3% 2.6% 3.1% 4.5% 8.4% 


       M.Ed/MAT as a percent of Masters 72% 64% 67% 62% 57% 55% 



https://ssuncate2013.pbworks.com/w/page/64809628/Project%20NOBELL

https://ssuncate2013.pbworks.com/w/page/62562009/Project%20SAEL

https://ssuncate2013.pbworks.com/w/page/62562012/R3P%20Grant

https://ssuncate2013.pbworks.com/w/page/62562012/R3P%20Grant

https://ssuncate2013.pbworks.com/w/page/64810685/NRRC-ELCG
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       Below is a list of intentional efforts made by Graduate Admissions, Marketing and 


Communications, and Graduate Program Coordinators to diversify the graduate student 


population at Salem State University. The BOE Team will be able to discuss these initiatives 


further with School of Graduate Studies staff, Graduate Admissions staff, and SOE 


administrators and program coordinators.  


 


 The Assistant Dean of Graduate Admissions encouraged the removal of standardize tests 


in some graduate education programs (Higher Education, Elementary Education, Special 


Education, MAT Math) due to a history of racial bias when using these instruments as 


part of the admissions decision process.  


 


 Graduate Admissions has participated in intentional collaboration and networking 


through attendance at the National Conference on Race and Ethnicity in Higher 


Education (NCORE). This is the largest professional conference that focuses on current 


issues related to race in higher education.  Jay Carey represented Graduate Admissions at 


the national conference this year to research “best practices” related to diversifying 


graduate enrollments. 


 


 We have expanded our attendance at Graduate Fairs to include the Boston metropolitan 


region and institutions that traditionally serve diverse student populations (Eastern CT 


State).  


 


 Graduate Admissions meets with the Multicultural Student Association, the Hispanic 


American Society, the Asian Student Association and various other groups that 


traditionally serve underrepresented students to discuss the Graduate Open House and the 


process of applying to graduate school. 


 


 Marketing and Communications has advertised graduate open houses, registration events 


and specific programs on a wide array of outlets to intentionally market our academic 


programs to a diverse audience. These efforts include: 


a. Microsite: whysalemstate.com 


b. Radio: 108FM, 94.5FM, 90.9FM, 92.5FM, 92.9FM, 102.5FM, 1030AM 


c. Cable: Two :30 commercials developed and appeared on BET, BRAVO, Comedy 


Central, E, FX, History Channel, MTV, TBS, CN and in the following zones: 


Amesbury-Gloucester, Beverly, Haverhill, Lowell, Lynn, Malden, Newburyport, 


North Andover, Revere, Woburn 


d. Internet: YouTube, Facebook, Pandora, Career Builder, Boston Herald, Xfinity, 


and Google AdWord campaigns 


e. Print: Boston Magazine, selected college newspapers 


f. Billboards: Lynn, Beverly, Somerville, Chelsea, Lawrence, Danvers, Peabody, 


Wakefield, Revere, Woburn, Everett, Malden, Charlestown, Cambridge, Billerica, 


Lowell, Methuen, Reading  


g. Email marketing campaign: to internal lists and purchased lists that were culled 


from addresses within 40 miles of Salem State’s campus 
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 Admissions intentionally diversified front desk staff to reflect the diversity of the 


undergraduate student body. This is one of the first points of contact for prospective 


students and should reflect the diversity of the student body. 


 


 Graduate Program Coordinators have collaborated with local school districts with large 


minority populations (including Lynn, Cambridge, Chelsea, Salem, and Revere) to 


promote academic courses and recruit students.   


 


New Initiatives 


 


1. Creation of the Graduate Multicultural Recruitment and Retention Plan (see attached). 


The creation of this plan has been led by Jay Carey, Assistant Director of Graduate 


Admissions and a committee of the President’s Advisory Committee on Diversity, 


Affirmative Action, Equity and Social Justice. The purpose of the plan is to increase 


diversity of the graduate student body and identified the following objectives: 


 Examine policy changes to facilitate our goal and ensure appropriate consistency 


across programs. 


 Increase and secure financially supportive opportunities that attract and support a 


diverse graduate student body 


 Utilize intentional recruitment strategies for graduate students who bring diverse 


cultural backgrounds, experiences, identities and are interested in/ committed to 


diversity within their field of study.  


 Create support services and structures to help recruit, retain, and encourage student 


success. 


 Strengthen graduate academic and community experiences that prepare students to 


live, lead and work in a diverse society. 


 Support professional development opportunities which enlighten and encourage 


faculty and staff to use evidence-based practices that assist in diversifying graduate 


enrollments. 


 Provide structured funding and support for leadership positions to oversee changes. 


 


2. Network with the newly hired director of Diversity and Multicultural affairs to focus on 


improving campus climate for students of color. This office currently has two graduate 


assistants to manage the office and assists with events. 


 


 


4.5 Evidence available for BOE Team validation during the Onsite Visit  
 


 Samples of candidate work focused on diversity issues.  


Candidate work samples from diversity-related projects and courses will be available at 


the time of the visit.  


 


 Interviews with faculty and candidates regarding the unit’s efforts in the area of 


diversity.  
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 Policies and practices for recruiting including good faith efforts, for recruiting and 


retaining diverse faculty.  


Please see the materials included with the Institutional Report and in the Exhibit 


Room on policies and practices for recruiting diverse faculty, including requirements 


and guidelines established by the Provost’s Office, trainings and sample information 


under Standard 4b at 


https://ssuncate2013.pbworks.com/w/page/66267041/Element%204b%20Recruiting


%20Diverse%20Faculty 
  


 Verification of the hiring of faculty of color in Fall 2013.  


 


 Evidence indicating a good faith effort by the Unit to recruit candidates from diverse 


socioeconomic and ethnic/racial groups.  


See the discussion under Clarification, above.  


 


 


 


Standard 5: Faculty Qualifications, Performance, and Development 
 


Faculty are qualified and model best professional practices in scholarship, service, and teaching, 


including the assessment of their own effectiveness as related to candidate performance; they also 


collaborate with colleagues in the disciplines and schools. The unit systematically evaluates faculty 


performance and facilitates professional development. 


 


5.1 Findings, Clarifications, and Factual Corrections: 


 


Sabbatical Leave for Faculty 


Faculty are eligible for Sabbatical leave every six years (Chapter 73, 4A, of the General Laws). 


As outlined in MSCA contract Article XV, sabbaticals are for the purposes of study and research 


and may be granted for either a period of one (1) year at half pay for such period or a period of a 


half-year at full pay for such period. Faculty who are interested in applying for a sabbatical must 


apply by submitting a written proposal, describing what they propose to do, to their department 


chair by October 1 of the academic year .The Department Chair in turn submits the proposal with  


recommendation to the Vice President and then on to the President. Sabbatical leaves are granted 


by the Board of Trustees, upon the recommendation of the President, or by the President as its 


designee. Funding for sabbaticals is contingent on the availability of money to be used solely for 


the purpose, to the extent necessary, of employing qualified temporary or part-time personnel to 


teach such essential courses, assume essential duties or render essential services during the 


absence of any member of the bargaining unit who shall have been granted a sabbatical leave. 


Please see the policy on sabbatical leaves added to the Exhibit Room under Standard 5f, and to 


the Addendum Exhibits for that standard. 


 


 



https://ssuncate2013.pbworks.com/w/page/66267041/Element%204b%20Recruiting%20Diverse%20Faculty

https://ssuncate2013.pbworks.com/w/page/66267041/Element%204b%20Recruiting%20Diverse%20Faculty
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5.5 Evidence for the BOE Team available during the Onsite Visit:  


 


 Unit policies and additional information on faculty professional development  


A full list of the significant professional development resources for SSU faculty has been  


available in the Exhibit Room under Standard 5f-Professional Development. 


 


 Additional data and work samples addressing the quality of teaching  


 Samples of faculty teaching are available in the Exhibit Room under Standard 5c; additional  


samples will be available at the time of the Visit.  


 


 Evidence of faculty mentoring and other ongoing support for new faculty 


Information on faculty mentoring at SSU is available in the Exhibit Room under Standard 5f  


– Faculty Mentoring  and in the Addendum Exhibits for that standard. The Center for 


Research and Creative Activities inaugurated a faculty research mentorship program 


focused on helping junior faculty in the College of Arts and Sciences and the College of 


Health and Human Services (including the School of Education) to develop their 


scholarship. A larger aim is “to create a small community of peers able to problem solve 


and facilitate each other’s scholarly development. Possible topics of discussion may 


include: 1. Finding financial/time support, 2. Integrating/balancing scholarship with 


teaching and service, 3. Connecting faculty with support services on campus, 4. 


Establishing goals for scholarship, 5. Identifying need for additional support, 6. Working 


on specific scholarly projects.  


Please see the Salem State website for information on the  


Faculty Research Advisory Committee http://www.salemstate.edu/25204.php,  


Center for Research and Creative Activities http://www.salemstate.edu/25201.php ,  


Faculty Scholarship Mentoring program http://www.salemstate.edu/25206.php,  


Faculty Learning Communities  http://www.salemstate.edu/4981.php, and  


Summer Orientation program for new faculty http://www.salemstate.edu/4994.php, 


which represent some of the many SSU resources for faculty development at SSU.  


 


 


 


Standard 6: Unit Governance and Resources 


 
The unit has the leadership, authority, budget, personnel, facilities, and resources, including 


information technology resources, for the preparation of candidates to meet professional, state, and 


institutional standards. 


 


 


 


6.1 Findings, Clarification and Factual Corrections 


 


6a. Unit Leadership and Authority 


Please see the discussion under Section 6.4.1 below (“Areas for Concern”). 



http://www.salemstate.edu/25204.php

http://www.salemstate.edu/25201.php

http://www.salemstate.edu/25206.php

http://www.salemstate.edu/4981.php

http://www.salemstate.edu/4994.php
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6b.  Budget 


 


Table 1 below shows the budgeted and expended amounts, personnel (including fringe benefits) 


and operational, for the colleges/schools of the university. (CHHS – College of Health & Human 


Services, COAS – College of Arts & Sciences, BSB – Bertolon School of Business). 


 
Table 1 – Budget and expenditures of the colleges and schools of the University 


 


 


 


The table reveals stable or increasing budgets and expenditures over the four fiscal years at the 


school/college level, with the exception of a decrease in operational budgets and expenditures in 


CHHS in FY11 and FY12. This decrease was due to the elimination of a scholarship program 


funded by the state for nursing students. 


The table below presents detailed information regarding the School of Education budget 


compared to other units within the College of Health and Human Services.  
  


Budgeted Expended Budgeted Expended Budgeted Expended Budgeted Expended


CHHS 12,894,096$ 13,867,644$ 1,086,982$ 1,092,075$ 13,288,844$ 14,224,136$ 1,618,162$ 1,587,245$ 


COAS 26,841,085$ 29,180,539$ 1,065,829$ 966,462$     28,032,667$ 28,840,373$ 1,075,747$ 1,113,836$ 


BSB 4,675,710$    5,428,740$    164,321$     139,466$     4,654,469$    5,265,701$    143,025$     149,204$     


44,410,891$ 48,476,923$ 2,317,132$ 2,198,003$ 45,975,980$ 48,330,210$ 2,836,934$ 2,850,285$ 


Budgeted Expended Budgeted Expended Budgeted Expended Budgeted Expended


CHHS 13,140,380$ 14,944,860$ 972,377$     971,459$     13,641,812$ 15,530,791$ 1,070,920$ 1,059,800$ 


COAS 29,607,282$ 32,262,583$ 1,115,682$ 1,143,448$ 32,127,034$ 33,251,290$ 1,155,734$ 1,186,824$ 


BSB 4,839,850$    5,951,587$    155,132$     118,832$     5,383,426$    6,370,885$    191,353$     163,202$     


47,587,512$ 53,159,030$ 2,243,191$ 2,233,739$ 51,152,272$ 55,152,966$ 2,418,007$ 2,409,826$ 


FY11 FY12


Personnel/FB Ops Personnel/FB Ops


FY09 FY10


Personnel/FB Ops Personnel/FB Ops
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Table 2: Budget and expenditures of the academic units of 


College of Health & Human Services 2009 - 2012 


 


 


Table 2 shows the budgeted and expended amounts, personnel (including fringe benefits) and 


operational, for each of the academic units of the College of Health and Human Services. Within 


the School of Education, personnel budgets and expenditures have been relatively stable over the 


period. FY10 was anomalously low because of fluctuations in the expenses for accrued 


sick/vacation time; as a result, FY11 appears to have grown more than it did. FY12 saw the 


beginning of reduction in School of Education offerings within the School of Graduate Studies 


and the School of Continuing and Professional Studies based on declining enrollments. The 


operational budget and expenditures have seen a steady increase from 2009 to 2012. The 


increase is attributable to the funding for the Northeast Regional Readiness Center by 


Massachusetts’ Executive Office of Education through MA DESE, changes in the internal 


funding formula for the Center for Education and Community, and increased grant activity. 


Data comparing unit expenditures to student enrollment are currently not available. These 


analyses are being developed and will be available at the time of the onsite visit.  


Data from the Office of Institutional Advancement presented in Table 3, below, show the market 


value of Education Endowment Funds over the past four years and the distributions made to the 


School of Education. 
  


Budgeted Expended Budgeted Expended Budgeted Expended Budgeted Expended
CRJ 956,252$        1,015,538$    5,353$            5,353$            1,038,222$    1,057,982$    4,182$            3,851$            


EDU 4,417,466$    4,587,982$    212,838$        215,083$        4,413,640$    4,523,429$    359,825$        328,029$        


NUR 4,785,745$    5,245,182$    674,426$        701,656$        5,466,462$    5,978,984$    696,216$        702,696$        


OCT 322,534$        358,513$        5,471$            5,471$            304,199$        355,840$        1,220$            2,108$            


SWK 2,412,100$    2,660,428$    188,893$        164,511$        2,066,320$    2,307,901$    556,720$        550,562$        


12,894,096$  13,867,644$  1,086,982$    1,092,075$    13,288,844$  14,224,136$  1,618,162$    1,587,245$    


Budgeted Expended Budgeted Expended Budgeted Expended Budgeted Expended


CRJ 793,647$        1,064,203$    2,702$            2,702$            1,126,980$    1,259,437$    7,272$            6,638$            


EDU 4,690,643$    5,141,594$    475,713$        474,460$        4,265,150$    4,873,510$    558,261$        553,731$        


NUR 5,210,430$    5,854,264$    243,280$        243,207$        5,483,089$    6,145,040$    192,756$        190,607$        


OCT 323,783$        399,511$        7,406$            7,406$            313,141$        393,749$        12,815$          13,174$          


SWK 2,121,877$    2,485,288$    243,275$        243,684$        2,453,452$    2,859,055$    299,816$        295,649$        


13,140,380$  14,944,860$  972,377$        971,459$        13,641,812$  15,530,791$  1,070,920$    1,059,800$    


FY11 FY12


Personnel/FB Ops Personnel/FB Ops


FY09 FY10


Personnel/FB Ops Personnel/FB Ops
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Table 3: Endowment funds and distributions 2009 - 2012 


Endowment FY Market Value Distributions 


Emilio A. and Mary A. DiFelice Endowed Chair in Education 


2009 420,442.02 24,425.00 


2010 435,743.36 11,850.00 


2011 521,633.10 11,850.00 


2012 510,658.87 11,850.00 


Esther Margolis Endowment Fund 


2009 40,227.54 2,300.00 


2010 41,700.76 1,125.00 


2011 49,916.82 1,125.00 


2012 48,866.68 1,125.00 


Mary O'Rourke Procopio Curriculum Lecture Fund 


2009 8,204.81 0.00 


2010 8,656.88 100.00 


2011 36,516.91 250.00 


2012 37,510.34 250.00 


 


The distributions are based on a three year rolling market value average at 4 percent. For 


example, 4 percent of the average market value from 2008, 2009 and 2010 was distributed in 


2012. 


 


Overhead from external grants and contracts are distributed based on an established formula (20 


% to the Academic Department, 20% Library, 20% Grants Office, 15% Financial Services, 15% 


Dean’s Office, 10% Information Technology).  As the three department budgets in the School of 


Education are not separate, the distribution is to the School of Education. The distributions over 


the past four years have been: $1,035 in 2009, $4,422 in 2010, $4,422 in 2011, and $7,460 in 


2012. 


Table 4 presents information regarding student tuition and fees over the past four years.  The 


table reveals that tuition (set by the state legislature) has remained fixed, while there has been a 


21 percent increase in fees (set by the individual institution) over the 2009 to 2012 period. Total 


costs over the same period have increased 16 percent for in-state students and 12 percent for out-


of-state students. It should be noted that tuition and fees at Salem State are in line with the other 


Massachusetts state universities. 
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Table 4: Tuition and fees 2009 to 2012 


 


  


6c: Personnel 
 


Clarification:  


 


Advising responsibilities: 


 


Undergraduate SSU “day” students are assigned to faculty members in their major departments 


for academic advising. Candidates in early childhood and elementary education have a primary 


major in Childhood Education (B.S. in Education with concentrations in Early Childhood or 


Elementary Education) and a second major a department of the Colleges of Arts and Sciences 


(COAS). These candidates’ primary advisors are Education department faculty, but there is a 


second faculty ‘liaison’ in each COAS department who works with education student second-


majors. Candidates in middle and secondary education programs major in their content areas and 


minor or concentrate in education; their primary advisors are the coordinators of the relevant 


middle/secondary programs within the COAS departments (the undergraduate CLAS 


coordinators), but they have the services of the AEL Department Chair for additional advising 


about their education minors/concentrations. 


 


Evening and part-time students are advised by advisors from SSU’s Advising Center with 


support from the department chairs of students’ majors. Students in graduate programs are 


advised by program coordinators or, in the case of larger programs, by additional program-


specific advisors. In the School of Education, candidates in our few off-campus licensure 


programs (primarily district-based cohorts in special education and reading) are provided with 


advising liaisons who advise in the district setting, in addition to the services of the program 


coordinators.  


 


In Fall 2013, there are 558 education majors in the School of Education. Each full-time SOE 


faculty member is typically assigned 25 advisees. One faculty member (a department chair) 


receives release time to advise the first-year (freshman) students. Faculty are offered training on 


advising by the Student Advising office and by the chairs of the 3 SOE departments. In Fall 


2013, SOE faculty advising loads are as follows:  


In-State 2009-10 2010-11 2011-12 2012-13


Tuition 910.00             910.00             910.00             910.00             


Fees 5,940.00         6,238.00         6,820.00         7,200.00         


Room & Board 10,031.00       10,395.00       11,050.00       11,532.00       


Totals: 16,881.00       17,543.00       18,780.00       19,642.00       


Out-of-State 2009-10 2010-11 2011-12 2012-13


Tuition 7,050.00         7,050.00         7,050.00         7,050.00         


Fees 5,940.00         6,238.00         6,820.00         7,200.00         


Room & Board 10,031.00       10,395.00       11,050.00       11,532.00       


Totals: 23,021.00       23,683.00       24,920.00       25,782.00       
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Billings   22   Gallagher  24  Oliver  21 


Breitborde  24    Gonzalez  20  Pierce  133*** 


Buchanan    5*    Halpern  23  Pomerantz 22 


Cassano  21   Ippolito 20  Rohde  15 


Charner-Laird 25   Leith  23  Shwedel 23 


Condie**  23   Morgen 20  Worster 21 


Fahey   25   Ni  26  Wurzel  22 


 


*Professor Buchanan, Acting Chair of LCLD Dept, has additional advisees from the  


 English Department. 


**Professor Condie is a one-year temporary faculty member for 2013-2014.  


***Dr. Pierce, Chair of AEL, advises all incoming first-year (freshman) Education  


majors, for which she receives a course release.  


 


Summer Teaching: 


 


Summer teaching is optional for SSU faculty. Many choose to teach undergraduate or graduate 


courses either during the evenings during our two 6-week summer sessions or, if appropriate to 


the course, in one-week intensive “institute” formats.  The Office of Academic Affairs restricts 


full-time faculty to two courses (six credits) per summer session. Information on the information 


on summer teaching by full-time Unit faculty will be available at the time of the Visit. 


 


Work-Study Students and Graduate Assistants 


The School of Education hires and supervises 2-3 undergraduate work-study students each 


semester to assist the School of Education chairs and administrative assistants with the operation 


of undergraduate day programs. The Office of Licensure and Field Placement is assigned a 


work-study student for similar assistance. The School of Graduate Studies solicits applications 


from faculty for graduate program assistants and research assistants, and awards them on a 


competitive basis based on faculty/program need and benefit to graduate students as 


demonstrated by the quality of the proposal. The School of Education regularly receives graduate 


assistants to help with tutoring and materials preparation in the MTEL Test Preparation Center 


and to coordinate the operation of the FASST Program. SOE has also been awarded graduate 


research assistants to help with assessment data collection and analysis, and selected internal 


research projects (e.g., survey and follow-up focus groups of early career program completers).  


Data on the number of graduate assistants assigned to School of Education Programs and faculty 


will be available in the Exhibit Room at the time of the Visit.  


 


6d. Unit Facilities 


 Below is information describing Education-related facilities at SSU, additional to that 


provided in the Institutional Report and prior exhibits.  
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Library and Learning Commons 


The Salem State University library was closed in 2008 due to structural problems. While the new 


Frederick Berry Library and Learning Commons was being constructed, SSU created an interim 


library to maintain full services in a re-structured space in the  


Building 1 on Central Campus with additional materials accessed digitally, stored in temporary 


quarters and/or through an extensive interlibrary loan agreements. The new Library and Learning 


Commons opened September 3, 2013 offering full services. The new established “Learning 


Commons” houses multi-service resources and supports for SSU students: the former Center for 


Student Academic Success, renamed the Center for Academic Excellence, was relocated to the 


Library along with the Office of Student Advising. The Berry Library and Learning Commons 


also houses an Education Resource Department, comprising the main Education collection, 


17,000 books shelved as a unit in the second floor Education Resource Area, SELECT books 


(publisher-provided new books, including those with a multicultural theme; big books and 


leveled readers; the Bushner children’s literature collection (named for a former professor and 


program coordinator for reading, print periodicals, and reference books. 


http://www.salemstate.edu/library/4793.php. The Education Librarian has furnished data on 


circulation of education books and audio-visual materials, which is now included in the Exhibit 


Room under Standard 6d.  


  


 


Main Education Building  


The Sullivan Building on North Campus houses the School of Education, along with the School 


of Graduate Studies, the School of Continuing Professional Studies, the Departments of World 


Languages, History, Philosophy and Mathematics, and offices of some faculty in other COAS 


departments. The administrative staff of the School of Education and the 3 Education department 


chairs are on the third floor, while the Office of License and Field Placement and support staff 


for the Center for Education and Community are located on the first floor. Education faculty 


(full-time unit faculty) have offices in the Sullivan building on the first, second and third floors. 


The Associate Dean manages the space plan for faculty and administrative offices for the School 


of Education and ensures that the building meets the needs of the unit.  The Classroom for 


Technology-Enhanced Pedagogy http://www.salemstate.edu/academics/schools/ctep.php 


(C-TEP computer lab) is on the third floor of the Building next to the departmental offices; it is 


used exclusively by education majors (undergraduates and graduates) and faculty. Computer 


equipment in C-TEP was completely updated in August 2013. The Horace Mann Laboratory 


School is a Salem Public School located on the campus next door to the Sullivan Buildling, 


allowing for easy access to classrooms for observation and field placements, and easy access to 


classroom teachers for demonstration lessons and course presentations. Some education courses 


are located in the building for that reason.  


 


The majority of education courses are scheduled for classrooms in the Sullivan Building. All 


Sullivan Building classrooms are wired for Internet access and electronic presentations. Many 


have smart carts and SmartBoards. A few education courses are scheduled for classrooms in 


Meier Hall on North Campus, two buildings away from the Sullivan Building; Meier Hall is 


home to the COAS, whose faculty serve as middle/secondary program coordinators or PK-12 


concentration coordinators (these are part-time members of the Unit), and second-major liaisons 



http://www.salemstate.edu/library/4793.php

http://www.salemstate.edu/academics/schools/ctep.php
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for early childhood and elementary majors. Some education courses, primarily taught by adjunct 


faculty, are scheduled in the two academic buildings on South Campus (Harrington and 


Academic Buildings), a walkable distance from North Campus and also accessible by shuttle 


bus. 


 


The Institutional Report describes the MTEL (Massachusetts Tests for Educator Licensure) Test 


Preparation Center, which is located on North Campus at 35 Loring Avenue, next to the Sullivan 


Building and the Horace Mann Laboratory School and easily accessible to students. 35 Loring is 


a “center of centers” at SSU, also housing the Northeast Regional Readiness Center, the director 


of the Center for Education and Community, the Northeast Global Education Center; as well as 


other centers with SOE faculty affiliations: the Center for Child and Youth Studies and the 


Center for Holocaust and Genocide Studies.  


 


6.4 Areas of concern related to continuing to meet the standard  


 


1. Governance Instability and Reorganization  


 


Rationale: Instability: Currently, the unit does not appear to have the leadership and 


authority to plan, deliver, and operate coherent programs of study. There is no 


permanent dean, associate dean, or directors in two of three departments.  


Reorganization: Further, the SOE is going through an extensive reorganization 


“discussion.” The President did approve the establishment of a Dean of Education, and 


the Academic Affairs Committee of the SSU Board of Trustees voted to create a stand-


alone SOE with its own Dean on March 27, 2013. However, after reviewing the minutes 


of the SOE’s May 2013 retreat, there is no reorganization “plan” – just 


multiple/competing ideas for how to restructure to best serve their many constituencies. 


In sum, there is definitely a void in leadership that must be examined during the on-site 


visit. 


 


The Institutional Report describes (p. 37) the process of restructuring the School of Education to 


create a stand-alone school with its own dean, to streamline licensure pathways and education 


programs, and to address the problems of declining graduate enrollments and too-low rates of 


licensure program completion in the early childhood and elementary undergraduate programs. At 


the time of the report, an Education Working Group comprising faculty and administrators had 


been established and was working with a consultant on redesigning undergraduate education 


programs and raising program admission standards. At the same time, SSU has revamped its core 


curriculum, reducing the number of courses and credits required and encouraging departments to 


develop new courses that address the themes of the new general education curriculum: personal 


growth and responsibility, creative expression and appreciation, world cultures, the human past, 


contemporary society, scientific reasoning and quantitative reasoning 


(https://www.salemstate.edu/26049.php). The revised general curriculum, effective with students 


incoming Fall 2014, offers an opportunity for revisions to education programs that begin with 


baccalaureate study. In a series of meetings and general forums, Unit faculty have participated in 


the review of drafts of the various components of the revised program. Minutes and notes from 


those meetings and drafts of the proposed changes are in the Exhibit Room under Standard 6a on 



https://www.salemstate.edu/26049.php
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the page entitled “Restructuring the School of Education” at 


https://ssuncate2013.pbworks.com/w/page/64813067/Restructuring%20and%20Reinventing%20


SOE.  


 


The near-final draft of the proposal, “A Plan for Reinventing the School of Education, September 


2013,” includes the following: a “4+1” combined bachelor’s and master’s degree program 


leading to licensure in early childhood, elementary, middle and secondary teaching and P-12 


concentrations, with integrated field experiences and opportunities for a second license in special 


education or teaching ESL; intensification and closer sequencing of field experiences in ‘cluster’ 


settings; single graduate degree programs (e.g., M.Ed., M.A.T., C.A.G.S) with multiple licensure 


tracks within them; and an organizational structure which confines decision-making to the 


School of Education and its own Dean and reduces the three Education departments to one. 


There are other modifications proposed related, for example, to the staffing of the Office of 


Licensure and Field Placement. It is important to note that there is no change proposed in the 


number of licensure programs we will offer, nor the Key Assessments or program assessments 


used to document candidate performance. Our aim is to deliver our nationally recognized 


programs in ways that improve their coherence and make the delivery more field-focused, the 


standards of teaching and learning higher, and the administrative structure clearer and more 


efficient. 


 


In the next several weeks, School of Education faculty will vote on the redesign proposal. The 


process will follow both official university governance policy and the “decision pathways” 


adopted by the School of Education in May 2009. School of Education faculty (the three 


departments) will meet on October 21 for discussion with the Educator Working Group, after 


which the three departments will need to vote on the proposal. A proposal approved by the three 


departments with the support of the cognate middle/secondary/concentration COAS departments 


will then be sent to the SSU Curriculum Committee for their review, and then to the Provost for 


her final approval. Please see the EWG timetable in the Exhibit Room under Standard 6a: 


Restructuring Project. 


 


The plan to hire a Dean of Education is underway; a 10-member Search Committee of faculty 


and administrators is reviewing applications, conducting initial interviews with prospective 


candidates and continuing to recruit in Fall 2013, with a goal of recommending finalists in 


Spring 2014. In the meantime, the current administrative structure is in place: the Associate Dean 


is leading the Unit with the support of the Deans of the College of Health and Human Services 


and the School of Graduate Studies. After almost eight years in the position, Associate Dean 


Mary-Lou Breitborde returned to faculty in Fall 2013, in order to concentrate on teaching, 


research and writing, and external projects. She is receiving release time to assist Interim 


Associate Dean Cleti Cervoni, who has been Chair of the Childhood Education (CE) 


Department. The CE chair has been filled by Dr. Clarke Fowler, longtime coordinator of our 


early childhood program and member of the department.  The position is ‘acting,’ given the 


proposal to eliminate the 3-department structure in AY 2014-2015. The Chair of the Dept. of 


Adolescent Education and Leadership remains in her position until the reorganization, as does 


the Chair of the Literacy, Counseling and Learner Development, in her second year as acting 


chair.  


 



https://ssuncate2013.pbworks.com/w/page/64813067/Restructuring%20and%20Reinventing%20SOE

https://ssuncate2013.pbworks.com/w/page/64813067/Restructuring%20and%20Reinventing%20SOE
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In sum, we are thoughtfully planning for positive change, given changes in the field, an unwieldy 


growth of education programs at SSU in the past several years, declining enrollments at the 


graduate level, the need to raise admissions standards in undergraduate early childhood and 


elementary programs, a new general education curriculum and the need for administrative 


streamlining.  Leadership roles are currently occupied by faculty who have exercised leadership 


within the School of Education and Salem State for many years, who have the benefit of strong 


support from past administrators and colleagues.  


 


2. Clinical/Field Supervising Faculty  


 


Rationale: No data are provided regarding how field supervisors are hired (i.e., minimum 


credentials) as well as number of candidates supervised.  


 


All Clinical/Field Supervising Faculty are employed by the University as full-time or part-time 


faculty and are hired for their roles according to the requirements of the Massachusetts State 


College Association (MSCA) faculty union contract. Many full-time faculty in Education and 


full-time faculty who coordinate Unit programs housed in COAS (for example, coordinators of 


the English, History, Spanish, Math, and Art programs) serve as SSU practicum supervisors as 


part of their full-time workload (6 practicum candidates is equivalent to one 3-credit course or ¼ 


workload).  


 


Per the provisions of the MSCA contract for adjunct faculty and the need for supervisors to be 


highly qualified through experience and academic background to undertake the crucial role of 


practicum supervisor, adjunct supervisors must hold at least a master’s degree, must have an 


academic background appropriate to the field of supervision, and must have significant and 


successful experience in that field. They must complete a DGCE (Division of Graduate and 


Continuing Education) Faculty Pool Application (available in the Exhibit Room under Standards 


5a. and 6c) a curriculum vitae, 3 letters of reference and official transcripts of their academic 


records. Adjunct supervisors are ranked by the Dean of Continuing and Professional Studies or 


the School of Graduate Studies based their level of education; a combination of rank and length 


of service at SSU determines their compensation. 


 


In practice, our adjunct supervisors come from the ranks of recently retired education faculty, 


recently retired school administrators and cooperating teachers, adjunct education course 


instructors, and education professionals who, for a variety of other reasons, want to work part-


time and want to know that they are contributing to the development of a new generation of 


excellent practitioners. Our supervisors participate in Unit meetings and meetings of supervisors 


and seminar leaders throughout the academic year, discussing expectations, helping to revise and 


pilot new assessments, and providing feedback about the practicum experience.  


 


 


6.5 Evidence for the BOE Team to validate during the onsite visit  
 


 Student surveys on Academic Advising 


Responses on our program completer surveys to the open-ended items related to academic 


advising will be available during the Visit, as well as the AY 2013 survey data.  
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 Survey of satisfaction with ITS and related technology assistance and support  


Results from a ‘customer satisfaction’ survey done by ITS for faculty and staff are included 


in the Exhibit Room under Standard 6e (Resources for Teaching and Learning). We 


anticipate that additional data on student satisfaction with ITS services will be available at 


the time of the Visit.  


 


 Evidence of a new/renovated library facility. 


 


We have planned a tour of the new Library and Learning Commons, which opened its doors  


on Opening Day, 2013.  


 


 Who is the leadership team? What is the plan to fill open vacancies with permanent leaders?  


Please see the discussion under Section 6.4.1 above and associated Exhibit Room materials 


under Standard 6a.  


 


 Budget: the foundation/advancement area, overhead from external contracts/grants, student 


tuition increases, budgets of the three departments in SOE, and student scholarship 


information.  


      Please see the tables and narrative under Standard 6b above. 


 


 Information on the availability of summer course offerings for faculty or teaching overloads.  


 Please see the narrative on Summer Teaching under Standard 6c: Personnel above. Data on  


 summer session teaching by Unit faculty in Summers 2011, 2012 and 2013 will be available  


 at the time of the Visit.  


 


 List of professional development activities for faculty as well as amount for professional 


travel to conferences.  


 Please see the extensive information available in the Exhibit Room under Standard Element  


5f. Unit Facilitation of Faculty Professional Development. Additional information will be 


available at the time of the Visit.  


 


 Information about the main education building. 


See the discussion of the Sullivan Building, above. The on-campus Team meeting room and 


many group interviews will take place in the Sullivan Building during the Visit.   


 


 Additional information/visit to the unit’s four laboratory schools. 


We will arrange for visits to the Unit’s laboratory schools during the visit and will have 


additional information on those schools at that time. Please see the data demographic data on 


laboratory, cluster and special partnership schools added to the Exhibit Room under 


Standard 4d to accompany this Addendum Report.  
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In this Institutional Report (IR) Addendum, we respond to the information, questions and concerns expressed by the BOE Team in its Offsite Report of July 10, 2013, with corrections, clarifications and evidence available at present or at the time of the Visit.





Standard 1: Candidate Knowledge, Skills and Dispositions



Candidates preparing to work in schools as teachers or other school professionals know and demonstrate the content knowledge, pedagogical content knowledge and skills, pedagogical and professional knowledge and skills, and professional dispositions necessary to help all students learn. Assessments indicate that candidates meet professional, state, and institutional standards.



1.1. Findings, Clarifications and/or Factual corrections:



· (P.5): “[The Professional Attributes Scale] is initially a self-reflective exercise and candidates self-rate. It is reported that the PAS is also used as a summative assessment in practicum. It is not clear whether data reported in the exhibit room of 100 percent of all candidates meeting all disposition expectations is based on candidate, supervisor, or cooperating teacher evaluation.”



Clarification: The Professional Attributes Scale (PAS) is administered several times in the course of a candidate’s program; initially, in introductory courses, as a tool for teaching (introducing professional standards and behavior) and self-assessment; later, in the pre-practicum content-based methods courses with pre-practicum field experience, as a formative assessment rated by the cooperating practitioner. Summatively, and to document end-of-program assessment of initial candidate dispositions, field supervisors rate practicum candidates on the PAS with input from the cooperating practitioner and the candidate h/erself. While the candidate provides some self-reflective input, in no case are data from the PAS used as summative evidence of candidates’ meeting Standard 1g the result of candidate self-ratings.This practice is described in the PAS Guidelines, developed in 2011 and revised in 2012, which accompany the PAS.  Please see the PAS Guidelines which have been added to the Professional Attributes Scale instrument in the Exhibit Room under “Overview-Key Assessments” at  https://ssuncate2013.pbworks.com/w/page/64854756/Key%20Assessments. The PAS with Guidelines is also included on the Addendum Exhibits page at https://ssuncate2013.pbworks.com/w/page/68916449/Overview%20Addendum.



· (P.5) For the other disposition assessments, who completes the assessments? 



Clarification: Data from the Professional Attributes Scale (PAS) used as a key assessment are taken from practica, where candidates are rated by field supervisors in consultation with cooperating practitioners. Ratings on disposition-related dimensions of the Pre-Service Performance Assessment (PPA) –for example, Standards C (Equity) and E (Professional Responsibilities) for teacher candidates--are also used as key assessments of candidate dispositions for initial teacher candidates, advanced reading program candidates, school counselors (initial-level other school personnel) and advanced candidates in the principal and supervisor-director programs. Advanced program-specific      dispositional assessments (see the following bullet) are administered in appropriate advanced courses (e.g., practica, clinicals, leadership and diversity courses) by supervisors or course instructors. As is the case with the PAS described above, in no case are data from dispositional instruments used as summative evidence of candidates’ meeting Standard 1g the result of candidate self-ratings. 



· (P.5): “It is not clear whether the PAS is used with advanced teacher candidates or generally how dispositions are assessed for advanced teacher candidates and other school personnel.”

Clarification: The Professional Attributes Scale was designed for use with candidates in initial-level programs. It is used with candidates in the Reading program, which prepares candidates for an initial license as a Specialist Teacher of Reading, but which, according to state regulations, requires candidates to have an initial teaching license in another field; we, therefore, count the program as an advanced program. Reading program completer PAS data are included in the data tables by year and the 3-years summaries under Standard 1, Element 1g (Dispositions for All Candidates) at https://ssuncate2013.pbworks.com/w/page/53785495/Element%201g%20Data



Dispositions for candidates in other advanced programs (Early Childhood, Elementary, Special Education, Principal/Supervisor-Director, Art, Spanish) are evaluated in program-specific assessments that address the three SSU Advanced Program Proficiencies relevant to professional dispositions and behavior: Leadership, Cultural Competency and Family/Community Resources. A link to a table listing these proficiencies and the assessments that address each (Alignment of Advanced Program Assessments with Advanced Teaching Proficiencies) was included with the Institutional Report and on the Conceptual Framework Page of the Exhibit Room at https://ssuncate2013.pbworks.com/w/page/59834871/Conceptual%20Framework. For this Addendum, we have modified and retitled it (“Advanced Program Proficiencies, Related NCATE Standards, and Assessments”) to describe the relationship between our advanced program proficiencies and NCATE’s Standard 1 elements, including Element 1g. We have also uploaded additional documents describing the major assignments/assessments in advanced program courses, course descriptions; all these clarifying documents are included as links at the bottom of the Conceptual Framework page.  SSU’s graduate program grading policy is still on the Overview page of the Exhibit Room under “Catalogs and Academic Policies.” 

Data on dispositions for advanced program candidates were originally included in a general table under Standard 1a in the original Exhibit Room. We have moved those data to the appropriate section of the Exhibit Room (Standard Element 1g data tables), and have also included those data under the Addendum Exhibit page for Standard 1. 



The advanced program proficiencies relevant to dispositions are: 

(a).  Candidates demonstrate leadership skills in their professional roles, which may include stewardship and articulation of an organizational mission, mentorship, collaboration, consensus building and/or advocacy.

(b)  Candidates use deep and broad knowledge of cultural, linguistic and cognitive diversity to create learning environments which contribute to cultural competence and educational equity.

(c).  Candidates demonstrate the ability to engage school, family and community resources in ways that improve student success.



As is noted in the “Alignment of Advanced Program Completer Proficiencies, Related NCATE Standards, and Assessments”  table and the Advanced Program Assessment Descriptions referred to above (found on the Conceptual Frameworks page linked to “Conceptual Framework and Unit Proficiencies”), the assessments that address the advanced program Cultural Competency proficiency include the Social Action Plan included in EDU 837 Education in a Changing World in the Early Childhood and Elementary-Professional programs, the Organizational Culture Analysis in AGS 825 (Principal, Supervisor-Director) and a group negotiation project in AGS 800 Facilitative Leadership,  the Sheltered Instruction Observation Protocol data in the Special Education-Professional Program, and the entire grade in ART 750 Cultural Diversity in Artistic Expression in the Visual Art-Professional Program. The Early Childhood professional program requires a community-focused research project in EDU 889 Partnerships for Families, the leadership programs require an organizational culture analysis, the advanced-level physical education program requires an advocacy project in its management course, and the Reading program uses the dispositional dimensions of the Pre-Service Performance Assessment as well as the Professional Attributes Scale to assess candidate dispositions. Please note that the Principal/Supervisor-Director programs are ELCC-recognized and include in their Program Report Assessment #5 (Effect on Student Learning), whose data are included in those reports (CAGS and M.Ed.) on the NCATE-AIMS site. (Note also that we are not continuing the M.Ed. in Educational Leadership program; admissions to that program was suspended effective Fall 2012. We are continuing to offer our principal/supervisor-director program but at the C.A.G.S. level only.) All courses housing these assessments are required in their respective programs. Extensive descriptions and rubrics for assessments in the Principal, Supervisor-Director, Reading, and Technology programs are available in the SPA (Program) reports on our NCATE-AIMS site, Samples of candidate work from advanced programs will be available to the Team during the November Visit. 



· (P. 6): “Other school personnel programs include a specialist program in reading, School Counseling, School Adjustment Counseling, educational leadership, and teacher leadership, library media studies, and technology education.”

Clarification: In Massachusetts, library and technology school professionals are categorized as “Teachers,” and Reading specialists are categorized as “Specialist Teachers of Reading.” Their culminating practicum performance is assessed by the same state-mandated Pre-Service Performance Assessment that is used by all other teachers, using the same standards and rubric. We, therefore, consider them “teachers” and not “Other School Personnel” and have not included them in OSP data tables.  Since Massachusetts labels School Counselors as “Professional Support Personnel” and Principals and Supervisor-Directors as “Administrators,” we have considered “Other School Personnel” to comprise those two groups. See for reference, 

https://gateway.edu.state.ma.us/elar/licensurehelp/LicenseRequirementsCriteriaPageControl.ser

http://www.doe.mass.edu/lawsregs/603cmr7.html?section=06. Since Massachusetts and/or the relevant SPAs require that both Reading and Technology teachers have an initial license as a classroom teacher, we include data on these programs in the tables for advanced programs.                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                           



· (P. 7): “Data tables refer to post-baccalaureate programs. It is not clear if these are initial license only students or if these data also refer to MAT students.” 



Clarification: In our data tables, “Post-baccalaureate” refers to initial licensure programs at the graduate level; these include graduate licensure-only programs, master’s programs (both M.A.T. and M.Ed.) and certificate programs (e.g., the principal/supervisor-director programs embedded in our C.A.G.S. in Educational Leadership program). All our M.A.T. programs prepare candidates for initial licensure. Some M.Ed. program are for initial licensure candidates; others are for advanced candidates. Depending on the candidate’s background and the field of the initial license s/he is seeking, our candidates may complete most graduate initial licensure programs before or without completing the full master’s degree. (The difference is typically only 2-3 courses). The content and assessments for these licensure-only programs, whether they are stand-alone or embedded in master’s programs, are the same.  To eliminate any potential ambiguity in the tables which data refer to candidates in initial programs and which refer to candidates in advanced programs, we have added more labeling specifying “initial” or “advanced”(see the Exhibit Room, Standard 1 Elements: Data by Year tables). 





· (P. 7):  “Acronyms are frequently used in the IR without the full title being made clear. What is the CLAS program for example? The IR indicates this is the Committee on Licensure in the Arts & Sciences, but data documents indicate this is a program. It is assumed that CLAS is an internal reference to secondary education programs, but this and many other acronyms are unclear.”



Clarification: The Committee on Licensure in the Arts & Sciences comprises the coordinators of the Arts and Sciences-department-based teacher preparation programs in the content areas and the secondary education faculty from the Dept. of Adolescent Education and Leadership. This collaborative standing committee meets monthly or semi-monthly to share information, review curricula/assessments/policies, confer on issues and questions and in all ways advance the secondary programs.  In the Institutional Report, “CLAS programs” refer to the middle and secondary content-area programs (e.g., Math, English, History, General Science, Chemistry, etc.) or the PK-12 content-area programs (i.e., Art, Theatre, Health, Physical Education, and Spanish).  Please notes that an “Acronyms Key” is submitted with this report; it has been added to the Exhibit Room on the Overview page, as well as in the Addendum Exhibits for that page.





· (from Section 1.5) P-12 student learning data: “Are these data collected during the student teaching?” 



Clarification: Initial teaching program candidates complete student learning assessment in their student teaching practica, as part of the Unit Plan Key Assessment; there are additional program-specific assessments in those programs and in advanced and OSP programs.  The Key Assessment table (“Alignment of Key Assessments with Teaching Proficiencies, NCATE and DESE Standards”) on the Conceptual Framework page of the Exhibit Room lists the program points at which the assessment is used as evidence of meeting standards. To elaborate, we have now added narrative to Standard 1 data table pages in the Exhibit Room:  In the 3-Year Data Summaries for each Standard 1 element, there is new introductory material describing the Key Assessments and the point in our programs where they are used for data collection and evidence of our candidates’ meeting the element. 





· (from Section 1.5) “It is not clear if the lesson plan, unit plan, and SIOP key assessments are used in field experiences where candidates analyze real learning results from students as a basis to improve instruction.” 



Clarification: Unit Plans and SIOPs used as Key Assessments are carried out in the practicum. The Lesson Plan data are used as evidence of planning/pedagogical content knowledge (Standard 1b), not professional and pedagogical knowledge and skills (Standard 1c) and are derived from methods courses or practica, depending on the program. Lesson plans are, however, part of the Teaching Unit required in the practicum, and are also required parts of the practicum portfolio. The Key Assessment table (“Alignment of Key Assessments with Teaching Proficiencies, NCATE and DESE Standards”) on the Conceptual Framework page of the Exhibit Room lists the program points at which the assessment is used as evidence of meeting standards. To elaborate, we have now added narrative to Standard 1 data table pages in the Exhibit Room:  In the 3-Year Data Summaries for each Standard 1 element, there is new introductory material describing the Key Assessments and the point in our programs where they are used for data collection and evidence of our candidates’ meeting the element. 



· (from Section 1.5) “A description is needed connecting the assessments used in the library program and the element for student learning for other school personnel.” 



Clarification: Data from the student-learning-related dimensions of the PPA were included in the data tables under Standard 1 in the exhibit room. Data from the program-specific assessment for student learning are now included in the Standard 1d data tables, and the assessment included in a revised list of “Program-Specific Student Learning Assessments” included in the Addendum Exhibits for Standard 1 and under Element 1d in the Exhibit Room (“Instruments”) as well as linked to the “Alignment of Key Assessments with Teaching Proficiencies, NCATE and DESE Standards” Table under “Key Assessment” on the Conceptual Frameworks page. 







1.4 	Areas of concern related to continuing to meet Standard 1

1. The unit appears to have limited data available demonstrating that School Counseling, School Adjustment Counseling, and technology education candidates meet proficiency for professional and pedagogical knowledge and skills and student learning for teacher candidates (Standard 1 Elements C and D).



Rationale: Evidence in IR attachments, exhibit room, or SPA reports for these programs was not located. Evidence from state program reviews not available online may provide evidence for the School Counseling program.



The School Counseling and School Adjustment Counseling programs are state-approved. The Massachusetts program approval protocol asks programs to produce evidence of coverage of subject matter and professional standards, documented in programs of study, course syllabuses and faculty qualifications, and evidence of adhering to regulations related to field settings and requirements. MA DESE has provided a state-wide Pre-service Practicum Assessment (PPA) for teaching programs, but not for school counselors or adjustment counselors. We have, however, constructed our own School Counseling PPA based on the professional standards regulations for the license, and we collect data from the practicum administrations of these PPAs. Those data are included under Standard 1e, 1f and 1g; updated tables in the Exhibit Room under Standard I include additional data from the PPA for Knowledge and Skills, Student Learning and Dispositions for OSP (see 3-Year Data Summaries and Data by Year for OSP).  The School Counseling program coordinator has been developing and piloting new performance assessments in 2012-2013 and continuing in order to expand the evidence, and the data, available for assessing candidate progress and for program improvement. Her first step is adapting and incorporating the Unit’s Key Assessments to the program. In Summer 2013, candidates in EDU 832A Administration of Guidance completed lesson plans and taught mini-lessons related to guidance topics; they were assessed using the Unit-wide rubric. Because those pilot data are for candidates rather than program completers, they are only included in the Addendum Exhibits under Standard Element 1e in separate tables. They will also be appended to the School Counseling Program Report on the Mass DESE State Report page in the Exhibit Room. In Spring 2014 those candidates will be assessed summatively on their ability to plan and deliver lessons, and the data included in our Unit assessment system. 



Due to low enrollment, we suspended admissions to the School Adjustment Counseling program in Summer 2013. The program was state-approved and subject to the same program review protocol, requiring submission of program-based evidence, rather than completer performance.  The content of the program comprised the course gaps between an applicant’s master’s degree in school counseling or in counseling psychology, based on MA DESE regulations for School Adjustment Counselors. Candidates were guided to the appropriate courses and, more often than not, applied to MA DESE for the license, rather than seeking endorsement from SSU. As a result we have had very few completers—1 each in Fall 2009 and Spring 2010. 



Admissions to the Technology Education program were suspended in Fall 2012 due to very low enrollment. There have been 6 candidates endorsed for the license since 2010: 2 in 2010, 3 in 2011 and 2 in 2012. Because we are not continuing that program and because of the limited number of completers, we have not included data from that program in our Institutional Report nor did we resubmit the program for national recognition in 2011. Past performance data are now included in the Exhibit Room under each Standard Element. 



2. The unit appears to have limited data demonstrating knowledge, skills, and dispositions for advanced teacher candidates.



Rationale: GPA for specific courses is the main source of evidence for advance teacher candidate demonstration of knowledge, skills, and dispositions for all elements of Standard 1. An explanation of how this demonstrates knowledge, skills, and dispositions is not provided.



Data on some of the standard elements for advanced program candidates were originally erroneously included in a general table under Standard 1a in the original Exhibit Room. We have moved those data to the appropriate (revised) Standard 1 element data tables in the Exhibit Room, and have also included the data under the Addendum Exhibits page for Standard 1. In addition, we are providing 

(1) a more detailed “Advanced Program Assessments with Advanced Proficiencies” table on the Conceptual Frameworks Page linked to “Conceptual Framework and Unit Proficiencies” (https://ssuncate2013.pbworks.com/w/page/59834871/Conceptual%20Framework)

now showing the alignment of our Advanced Proficiencies with NCATE Standard 1 elements;

(2) descriptions of the required courses embedding the advanced assessments; and 

(3) descriptions of the Advanced Program major course tasks/ assessments.



SSU’s grading policies are still available in the Institutional Report and Exhibit Room (Overview page: Catalogs and Academic Policies) in PDF form and as a link to, http://catalog.salemstate.edu/content.php?catoid=16&navoid=1463#Practica_Clinical_Experiences_in_Education. Extended descriptions and rubrics for assessments in the Principal, Supervisor-Director, Reading, and Technology programs are available in the SPA (Program) reports on our NCATE-AIMS site. Samples of candidate work from advanced programs will be available to the Team during the November Visit. 



For an explanation of data on advanced program dispositions, please see the discussion above in the “Clarification” Section for Standard 1 in this Addendum in response to the question related to the assessment of dispositions in advanced programs.  To summarize, the Professional Attributes Scale is used in the Reading Program (advanced), and data are included in the Data Tables by Year and the 3-Year Summaries under Standard I, Element 1g at

https://ssuncate2013.pbworks.com/w/page/53785495/Element%201g%20Data. Dispositions for candidates in other advanced programs (Early Childhood, Elementary, Special Education, Principal/Supervisor-Director, Art, Spanish) are evaluated in program-specific assessments that address the three advanced program proficiencies relevant to professional dispositions and behavior: Leadership, Cultural Competency and Family/Community Resources. A link to a table listing the advanced program proficiencies and the assessments that address each (Alignment of Advanced Program Assessments with Advanced Teaching Proficiencies) is found on the Conceptual Framework Page of the Exhibit Room at https://ssuncate2013.pbworks.com/w/page/59834871/Conceptual%20Framework, as well as descriptions of the advanced program assessments and course descriptions in related tables on the same page. 



SSU Education Unit’s Advanced Program Proficiencies relevant to dispositions are, 

3.  Candidates demonstrate leadership skills in their professional roles, which may include stewardship and articulation of an organizational mission, mentorship, collaboration, consensus building and/or advocacy.

4.  Candidates use deep and broad knowledge of cultural, linguistic and cognitive diversity to create learning environments which contribute to cultural competence and educational equity.

5.  Candidates demonstrate the ability to engage school, family and community resources in ways that improve student success.



The earlier discussion in response to the Clarification Question above includes descriptions of the program-specific assessments that address the three disposition-related Advanced Program proficiencies. All courses housing these assessments are required in their respective programs. In addition to the course descriptions, assessment descriptions and elaborated alignment tables now available in the Exhibit Room on the Conceptual Frameworks page (linked from “Conceptual Framework and Unit Proficiencies”), extensive descriptions and rubrics for assessments in the Principal, Supervisor-Director, Reading, and Technology programs are available in the SPA (Program) reports on our NCATE-AIMS site, Samples of candidate work from advanced programs will be available to the Team during the November Visit. 





1.5. Evidence available to the Team at the time of the Visit (or before) 



· “Data tables refer to post-baccalaureate programs. It is not clear if these are initial license only students or if these data also refer to MAT students.”  

See Clarification above under 1.1. 



· Acronyms Key: Acronyms are frequently used in the IR without the full title being made clear….

See Clarification above, under 1.1. An Acronyms Key is available in the Exhibit Room on the Overview page and in the Addendum Exhibits on that page. 



· Samples of when and where the candidates collect and analyze P-12 student learning data are needed….It is not clear if the lesson plan, unit plan, and SIOP key assessments are used in field experiences where candidates analyze real learning results from students as a basis to improve instruction. 

Please see the discussion under Clarification, above. In addition to the Key Assessment Alignment table on the Conceptual Framework page in the Exhibit Room (which specifies the program points for the key assessments), we have now added narrative to Standard 1 data table pages in the Exhibit Room:  In the 3-Year Data Summaries for each Standard 1 element there is new introductory material describing the Key Assessments and the point in our programs where they are used for data collection and evidence of our candidates’ meeting the element.  Samples of candidate lesson plans, unit plans, and SIOPs are available in the Exhibit Room. Additional electronic and paper samples of these and other assessments, and full practicum portfolios, will be available before or at the time of the Visit. 



· A description is needed connecting the assessments used in the library program and the element for student learning for other school personnel. 

Data from the student-learning-related dimensions of the PPA were included in the data tables under Standard 1 in the exhibit room. Data from the program-specific assessment for student learning are now included in the Standard 1d data tables, and the assessment included in a revised list of “Program-Specific Student Learning Assessments” included in the Addendum Exhibits for Standard 1 and under Element 1d in the Exhibit Room (“Instruments”) as well as linked to the “Alignment of Key Assessments with Teaching Proficiencies, NCATE and DESE Standards” Table under “Key Assessment” on the Conceptual Frameworks page. 



· Availability of data for lesson and unit planning key assessments for all programs (Science program data were not found). 

There are data on lesson and unit planning Key Assessments available for science programs in the Exhibit Room







Standard 2: Assessment System and Unit Evaluation



The unit has an assessment system that collects and analyzes data on applicant qualifications, candidate and graduate performance, and unit operations to evaluate and improve the performance of candidates, the unit, and its programs.



2.1. Findings, Clarifications and/or Factual Corrections:



· (P .9) “Is there evidence that the scale used in this rubric and others like it meets the standard of interval data, i.e., all items on the scale represent an equal amount of the skill or criterion being measured”?



Clarification: The scales for the rubrics do not meet, and were not intended to meet, the psychometric criteria for interval level data, rather they represent ordinal levels of performance quality.  The Licensure Tracking System and all of the results included in the Institutional Report and the Exhibit Room are based on ordinal results, i.e., the numbers are the percentages in each level of a rubric’s scale, c.f., the data reported for the Core Unit Plan Key Assessment.  (See the screenshot of rubric results for the Core Unit Plan among Early Childhood undergraduate students in the addendum, “Rubric Ratings Summary Table - Data Warehouse”.) Mean rubric ratings were included in the FileMaker reports to Program Coordinators but, as noted above, this has been eliminated in the Data Warehouse reporting system.  The SEAS Assessment Coordinator has provided guidelines to Program Coordinators regarding the interpretation and presentation of rubric data where the recommended format is by performance levels.  Below is an excerpt from a packet that was prepared for Program Coordinators as they were working on their SPA reports in 2010-11.  The complete packet is in the Standard 2 addendum (see “Guidelines for Producing SPA Report Tables”).



“It is important to note that there many ways to display numerical data.  The guiding principles are to be accurate without undue precision, consistent across tables, and structure the tables to convey key point(s). (p.2)”

.… 

“Since the SPAs want to be sure that individual program completers have met standards, we would recommend presenting the data by rubric ratings rather than by means since means can hide failures. (p. 4)”



· (P. 9) “More reliability studies are scheduled to occur in 2013 - 2014 on other key assessments, such as observations of practicum candidates’ teaching.”



Clarification: The Unit Assessment Committee is meeting in early October to plan for the reliability study.  The schedule will be available during the onsite visit.





2.3. Feedback on correcting previous AFIs 



· 2.3.a What AFIs from last visit are removed?

		AFI Number & Text

		Apply to

		AFI Rationale



		1. The unit is not using data from follow-up surveys of graduates or from employers to inform the programs.

		ITP, ADV

		The unit is using data from follow-up surveys of graduates and employer surveys to inform the programs through SurveyMonkey. The IR exhibit indicates this has been addressed. This needs to be verified onsite.







2.3.b What AFIs are continued from last visit?

· AFI #1

		AFI Number & Text

		Apply to

		AFI Rationale



		1. The unit assessment system does not include a systematic evaluation of data on unit operations.

		ITP, ADV

		Evidence was not found to verify that the unit systematically evaluates data on unit operations.







Clarification: While there was a brief discussion of monitoring Unit Operations in the narrative for Standard 2 in the original submission of the IR and in the Exhibit Room, many of the documents and narratives related to monitoring Unit Operations were located within the NCATE Standard that is most relevant to that area of operation. Links to these documents have now been included in the addendum to Standard 2. And where relevant, additional information has been uploaded to Standard 2a.  Each of the key areas of operation is discussed below. 



Office of Field Placement and Licensure:

Information regarding effectiveness of the Office for Licensure and Field Placement based on the Spring 2012 Practicum Student survey was placed in Standard 3 – IR Exhibits. The survey results from Spring 2013 will be available for the Visiting Team during the onsite visit. A description of the use of the information from the 2012 Practicum Student survey was contained in the first two paragraphs Standard 3 – Continuous Improvement.



MTEL Test Prep Center:

The MTEL Test Prep Center was discussed in Standard 6. The results and impact of the MTEL student survey are discussed in the fourth paragraph of the narrative for Standard 6 Continuous Improvement along with a link to the survey results.  Annual reports for the MTEL Test Prep Center were included in in Standard 6 Element 6e - Resources for Learning and Teaching.



Information Technology:

In terms of computer resources and training, surveys of program completers include items regarding the adequacy of training in various aspects of computer technology, Information Technology Services conducts periodic surveys of satisfaction of Help Desk service and usage data for the Unit’s computer lab, commonly referred to as the CTEP (Classroom for Technology Enhanced Pedagogy) is collected and reported yearly. Below is a screenshot of data from the Spring 2011 responses from undergraduate program completers. This screenshot is also in the Addendum for Standard 2, entitled “Exemplar: Technology Feedback from Program Completers”.  The entire set of program completer surveys can be found in the Exhibit Room under Standard 1 – Surveys and Additional Sources of Feedback. 



Figure S2-1
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Information about computer usage of the CTEP for AY2010-11 was included in Standard 6d Support Facilities and usage data for AY2011-12 and AY2012-13 have been added to the same page.  This usage information along with a survey of the ITS HelpDesk’s services is now included in Standard 2a and in the addendum to Standard 2.  CTEP usage data indicate that the CTEP has been underutilized.  With this information, in the Summer of 2012, the three department Chairs directed the SEAS Faculty Assessment Coordinator to develop a plan to redesign the CTEP in such a way that it could become a multi-use space and more inviting to students.  The proposed redesign is now in the Exhibit Room and in the Addendum for Standard 2. This past August, 2013, ITS replaced all 21 of the computers in the CTEP with new Dell equipment. 



Library Resources:

Library resources also were discussed in the Institutional Report under Standard 6d.  More detailed data regarding the Education Resource Library were contained on the Education Resource Library page in Standard 6 Element d, and are discussed further in Section 6d in this report.  The new Frederick E. Berry Library and Learning Commons opened at the beginning of this Fall 2013 semester with an expanded and enhanced Educational Resource Library. (ERL) The SEAS Faculty Assessment Coordinator will be working with the ERL staff to develop a survey to gather information that is targeted to the SOE’s faculty and student needs. 



· AFI #2

		AFI Number & Text

		Apply to

		AFI Rationale



		2.The unit's assessments of student learning for other school personnel are not adequate.

		ADV
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		Data were not found to verify student learning for other school personnel is adequate.







Clarification: A detailed description of the issues related to the placement and inclusion of data for Other School Personnel and Advanced Programs is contained above in clarifications for 1.1.  Data for Other School Personnel Programs, i.e., Leadership C.A.G.S, and School Guidance Counseling, have been rearranged or, in the case of omitted assessments, uploaded to the appropriate NCATE Element for Standard 1. Thus, now the data for these programs have been put in Standard 1f in the Exhibit Room. 



Also, as discussed in the clarifications to 1.1, please note that some data for Advanced Programs were inadvertently combined with Initial programs and other rubric data that were not designated as Key Assessments did not get uploaded to the IR or Exhibit Room.  These data for each of the Advanced Teacher Programs, i.e., Art, Early Childhood, Elementary Education, Moderate Special Needs, Reading Specialist, Spanish,and Technology and Other School Personnel Program, i.e., Leadership C.A.G.S, have been rearranged or, in the case of omitted assessments, uploaded to the appropriate NCATE Element for Standard 1.  The additional data tables have been included in the Addendum to Standard 1. Similarly additional data for School Guidance Counseling have been uploaded to the appropriate elements in Standard 1.



2.4 	Areas of concern related to continuing to meet Standard 2

1. The unit will implement iStrategy in fall 2013. What is the timeline for iStrategy implementation? Clarification of timeline on implementation is needed for the initial and advanced programs. What is the unit’s plan to transition to the iStrategy? 



Rationale: The specific timeline for both implementation and transition plans is not 

evidenced in the IR.

.



Licensure Tracking Advising and Reporting Systems: Continued Development and Implementation Timeline Fall 2013 through Fall 2015



The development of the School of Education’s Licensure Tracking System (LTS) has been an intensive ongoing process involving the Education Unit, engaging primarily its Unit Assessment Committee, the Office of the Registrar, Information Technology Services, and external consultants and programmers from Blackboard Analytics.  The LTS has been designed to meet two important information and decision-making needs of the Education Unit; i.e., advising for individual students pursuing licensure, and program review.  This system is built upon the University’s implementation of the PeopleSoft Degree Tracking System and Blackboard Analytics’ Data Warehouse (also known as iStrategy).  As such, work on the LTS for Undergraduate Initial Licensure students could not begin until the Degree Tracker System was in place for all undergraduate programs.  The Undergraduate Degree Tracker System (U-LTS) began to be used university-wide in the Fall of 2011.  Work on the Undergraduate LTS began in earnest the following Spring (Spring 2012). Work on the Degree Tracker Systems is underway for graduate programs but it is not in place at this time and there is no firm completion date set.  However, the Office of the Registrar has supported as feasible the development of a system similar to the U-LTS for the Graduate Initial and Advanced Licensure Programs.



Undergraduate Initial Licensure Tracking System (U-LTS)

The data warehouse component of the U-LTS went “into production” in Spring 2013.  However, there was still work to be done on the PeopleSoft side of this system to actually assign transition and performance milestones to individual students.  The initial “in-production” assigning of milestones to undergraduate Education majors with licensure concentrations and Secondary Education licensure minors has been completed as of September 19th.  As noted in the “Timeline and Tasks for Undergraduate Initial Licensure Tracking System (U-LTS)” now located in the Exhibit Room under Standard 2a (Assessment System), the piloting of the U-LTS for both advising and program review will commence this Fall with full implementation scheduled for Spring 2014.  Provisions are included for fine-tuning the system prior to full implementation and each year thereafter.  Depending on the scope of University-wide changes as a result of the new approved General Education curriculum (effective for incoming students in Fall 2014) and in light of the School of Education’s proposed 4+1 programs, the amount of additional expenditure needed to modify the system is unknown at this time. Nonetheless given the University’s concern and commitment to academic achievement and quality control in conjunction with the support for the development of the U-LTS, the Dean of the College of Health and Human Services and the Associate Dean of Education agree that any reasonable changes that are needed should receive continued support from the University’s administration.  Given the anticipated ongoing refinement of the U-LTS, the “Timeline and Tasks for Undergraduate Initial Licensure Tracking System (U-LTS)” included in the Exhibit Room under Standard 2A as well as in the Standard 2 Addendum Exhibits, proceeds from Fall 2013 through Fall 2015.


Graduate Initial and Advanced Licensure Tracking System (G-LTS):

Work on the development of the Graduate Initial and Advanced Licensure Tracking System (G-LTS) will begin in Spring 2014 in conjunction with the revamping of the Graduate MAT programs.  Since there is no existing Degree Tracker System for graduate programs at the University, there will be some additional complexities involved in the computer programming for the G-LTS on the PeopleSoft side. On the other hand, the graduate programs are much more straightforward that the undergraduate programs—for example, absent the requirement for double-majors--which will simplify the PeopleSoft programming. There will be minimal, mostly “cosmetic” programming needed on the Data Warehouse side since the logic and basic reports will have been fully developed for the U-LTS.  The majority of the Graduate Program Coordinators are full-time faculty and, therefore, will be familiar with the U-LTS’ structure and usefulness. All these conditions should help to expedite the time and cost to develop the G-LTS.  A rough estimate of the cost of developing the G-LTS, including the hiring of a consulting programmer, is $50K.  Decisions about the funding for the G-LTS will be made by the Deans of the School of Education and the School of Graduate Studies in conjunction with the Provost.  The “Timeline and Tasks for Undergraduate Initial Licensure Tracking System (G-LTS),” now in the Exhibit Room under Standard 2a as well as in the Standard 2 Addendum Exhibits, begins in Spring 2014 and runs through Spring 2016; it is predicated on the assumption of fiscal support from the University to complete the tracking system for the graduate components of our educator preparation Unit.



2.  What is the process for addressing candidates who are not meeting expectations at each transition point in the program? 



Rationale: There is no evidence of transition points for addressing candidates who are not meeting expectations of each program. 



Figure #2 shows the transition points and related criteria for initial licensure at the Baccalaureate level.  The key transition points are (1) Admission to Licensure, (2) Admission to Pre-Practicum, (3) Admission to Practicum, and (4) Program Completion.  The specific criteria for post-baccalaureate initial licensure students are somewhat different the transition points are the same except that there is no formal criteria for admission to the pre-practicum since graduate students would have met the basic requirements at the time of admission to the licensure program.

Figure #2
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SSU students interested in education careers and our licensure programs receive advice and counsel, information and orientation, guidance and support from their entrance into the university through the various transition points that mark their continued progress, or that indicate problems. Education department chairs and program coordinators participate in academic information and orientation programs and  “Meet Your Major” events. Incoming education majors are assigned faculty advisors within the Education departments. They work with their advisors to move toward formal declaration of a concentration (early childhood or elementary) and a second COAS major. SSU students interested in middle or secondary teaching are introduced to the faculty program coordinators within their COAS major departments and are encouraged to complete an “Intent to Apply to the Licensure” form so that they can be followed and closely advised as they move toward program admission. In formal advising periods every semester, prospective candidates are given information about the GPA and state teacher test requirements for admission; the coordinator of the MTEL Test Preparation Center visits introductory education classes with information about the test and about the services of the Center, including diagnostic testing and free test-focused tutoring.  After 60 hours of coursework, they can apply to the licensure track, meeting with their advisors to fill out “Form 2: Application to Licensure Program.”  Students who have not met the requirements for admission (e.g., 2,75 GPA, number of credits, grades of C on two composition courses, and a passing score on both the Communication and Literacy MTEL tests) or, later, for admission to the methods course or the practicum (e.g., 3.0 GPA in their majors fields, passing scores on MTEL Subject Tests, successful completion of pre-practicum requirements and pre-requisite courses)  are counseled by their advisors to (a) take or re-take courses; (b) seek help from one or more of SSU’s academic support services—e.g., the MTEL Center, Writing Center, Reading Lab, Math Lab, supplemental instruction, core course-focused tutoring services--or they may also choose to withdraw from or delay admission/completion of the licensure program:  they may complete their arts or sciences majors and elect education minors (non-licensure) or, in the case of Education majors, complete an Education major without licensure track (absent a practicum). Provided that they meet the requirements for admission or continuation at the post-baccalaureate level (the GPA and testing requirements are the same, as are the content course requirements for middle and secondary candidates), they might seek teaching licenses in one of our post-baccalaureate programs. Students vary in their academic backgrounds, goals, financial and other circumstances. Many SSU students are of ‘nontraditional’ age and/or have transferred from community colleges; many of them choose the option of pursuing the professional program and licensure at the post-baccalaureate level simply because they may have spent years taking a long and winding path toward their degrees. Advisors and EDU department chairs have also referred students to Career Services and the chairs of other departments if they have strong interests in related fields. Salem State is a comprehensive university with strong human services and professional programs often of interest to students who lose interest in or have difficulty with the benchmark requirements for admission to/retention in educator preparation programs. 

Please see a sample of advising tips and forms in the Exhibit Room under Standard 2A – Advising Help and Support, and in the Addendum Exhibits for Standard 2. Please also see the range of academic support services that SSU students have access to under the umbrella of the Center for Academic Excellence at http://www.salemstate.edu/faculty-staff/24194.php  and  http://www.salemstate.edu/academics/support.php.  



Our graduate students are typically highly motivated and experienced career changers. Both graduate level licensure-only and graduate degree programs preparing candidates for licensure have program admission requirements that include the above GPA and MTEL test requirements, along with subject matter prerequisites aligned with the NCATE SPAs and/or MA DESE content standards. Prospective candidates with strong academic records and passing scores on the MTEL tests required for admission may have gaps in subject matter knowledge they need to be effective teachers. Program coordinators may defer admissions until those gaps are filled or, if the gaps are not great, will admit them but add the required subject matter courses to their programs of study, to be completed before admission to the practicum. Graduate candidates have access to the resources of the MTEL Prep Center and other academic support services of SSU (see Section V of the Graduate Student Handbook in the Exhibit Room under Standard 2A “Advising Help and Support”).  



Practicum candidates are closely monitored by their field supervisors and cooperating practitioners, who confer at least three times during the semester to evaluate the candidate’s progress toward meeting standards. Because of our significant pre-practicum field requirements and program assessments that evaluate all aspects of a pre-service teacher’s work, most practicum candidates are well prepared to undertake the role of student teacher. In rare cases, and for various reasons, candidates have difficulty meeting the requirements of the practicum and one or more of the professional standards, which is documented in Formative Observation Reports (http://www.salemstate.edu/academics/schools/1643.php). In such cases, field supervisors, in collaboration with cooperating practitioners, complete a “Student At Risk” form (included in the Exhibit Room under Standard 2A “Advising Help and Support” and on theSSU website at http://www.salemstate.edu/academics/schools/1643.php), which triggers a process of conferences involving the candidate, supervisor, Director of the Office of Licensure and Field Placement and, as appropriate, the cooperating practitioner, program coordinator, and/or Associate Dean. Depending on the nature of the difficulty, candidates may be given additional time (an extended practicum), be asked to withdraw with a possible return the in a subsequent semester, be advised to seek counseling or other medical, psychological or other assistance, or be failed. 





2.5 Evidence for the BOE Team to validate during the onsite visit 



· Data from the spring pilot of the new assessment system.

As noted in the Licensure Tracking System narrative and timeline, the pilot for the new assessment system was moved back to this Fall.  The Visiting Team will be able to see the system and talk with faculty who will be piloting the system during advising and for program review.



· Evidence that the iStrategy system is live.

As noted in the Licensure Tracking System narrative and timeline, the pilot for the new assessment system was moved back to this Fall and thus full roll-out for initial licensure baccalaureate programs will begin in the Spring 2014 semester.



· Evidence of timeline for the advanced programs part in the iStrategy system.

As noted in the Licensure Tracking System narrative and timeline, work on the Advanced Programs component will begin Spring 2014 semester with the target for full implementation being the Fall of 2015.



· Interview unit faculty and public school faculty about the unit assessment system’s collaborative process. What is the level of faculty involvement in the evaluation and refinement of the unit’s assessment system? What data are shared with P-12 partners? How do the data get disseminated to the stakeholders? 

The BOE Team will be able to talk with faculty and our school partners during the site visit regarding the Unit’s assessment system. Relevant information can also be found in the Exhibit Room under Standard 3a – Professional Community Advisory Board and the Inter-Rater Reliability Study and Standard 6a Department and Committee Meetings.



· Evidence to verify that assessment data are carefully considered by the faculty and advisory committees for program improvement. 

(a) Please see the Reliability Project documents and discussion on drafting revised Lesson Plan and Unit Plan rubrics in the Exhibit Room Standard 2 Element 2b - Inter-rater Reliability

and Unit Meeting agendas in Standard 6a Department and Committee Meetings. 

(b) Please see the survey results of the Pilot study of the Professional Attributes Scale in the Standard 2 Addendum. 

(c) Please see the minutes of the Unit Assessment Committee at Standard 2 Element 2b – Unit Assessment Committee.



· Interview the candidates from both initial and advanced programs to validate the evaluation and feedback process. 

The BOE Team will be able to meet with candidates during the site Visit.



· Interview the Unit Assessment Committee to verify the process of the development of the iStrategy system. Was the process collaborative with the unit’s professional community? 

The BOE Team will be able to meet with the Unit Assessment Committee at the time of the Visit. The role of the Unit Assessment Committee is to develop, refine and draft key assessments, determine benchmarks and standards of performance, and provide advice and counsel to the Faculty Assessment Coordinator and the Associate Dean as well as make recommendations to the Unit and relevant committees, in particular the Curriculum Committee. The multi-year development of the Licensure Tracking System (also known as the iStrategy system) is an example of the multi-faceted role taken by the Unit Assessment Committee.  This included the development of the Professional Attribute Scale, a key assessment, the development of benchmarks for the key assessment rubrics at the pre-practicum and practicum transition points.  




Standard 3: Field Experiences and Clinical Practice



The unit and its school partners design, implement, and evaluate field experiences and clinical practice so that teacher candidates and other school professionals develop and demonstrate the knowledge, skills, and professional dispositions necessary to help all students learn.





3.1 Findings, Clarifications and Factual Corrections



 (from 3.5, p.14): 	

· “What are the three sites for the cluster schools? 

· Which of the Winthrop schools is being used as a cluster site? 

· What are the P-12 demographics for other two cluster schools? 

· What are the criteria for a cluster school site? 

· How has the unit addressed the concern from mid-year feedback that candidates in a 

cluster site will lack diversity of experience through the practicum?” 



Clarification:



Cluster Schools

In AY 2013 we began an initiative to move toward “clustering” practicum candidates in a set of schools that would offer exemplary and diverse models of effective teaching and leadership in diverse settings with culturally/linguistically/cognitively diverse students. We defined cluster schools as a selected group of schools that host and supervise groups of practicum candidates in our early childhood education, elementary education, special education, and leadership programs, who take on responsibility for candidates’ development and engaging them in the professional life of the school in ways that exceed the traditional individual candidate-practitioner relationship. Typically one SSU field supervisor will support the group of practicum candidates within the building and will be able to meet with them onsite as a group as well as individually. 



Schools/districts under consideration to serve as cluster schools are those in the region that have been identified by faculty, program coordinators and field supervisors as offering excellent practicum placement opportunities to undergraduate and graduate student teachers in licensure programs. Faculty, practicum field supervisors and staff of SSU’s SOE and the Office of Licensure and Field Placement (OLFP) meet with principal, school team leaders or curriculum chairs and, at times, superintendents of the district/school under consideration to explore the possible SSU-school relationship, exchange information and approaches and consider particular activities. Cluster schools offer the opportunity of widening practicum candidates’ view of practice and exposing them to more than one teaching model, grade level or classroom setting within the same building. They also offer the opportunity for group exchanges of experiences and perspectives across different school settings, and for peer visits to sites other than their own. The SSU Education Unit requires a diversity of field experiences documented on the application to the practicum; the pre-practicum experiences and the opportunity for exchanges between classrooms and schools in cluster settings should allow candidates to experience diversity in educational settings and students served. 



Along with the existing group placements at our four lab schools--Horace Mann and Saltonstall  (K-8) in Salem; Ford in Lynn; and the Salem State Pre-school—groups of candidates were placed in this “clustering pilot” year at the Winthrop Elementary School in Ipswich, the Altavesta Elementary School in Woburn, and the Smith Elementary School in Danvers. A table with demographic data for these 3 cluster schools along with the 3 elementary laboratory schools and 4 other schools with whom we have special partnerships--e.g., holding classes with field observations in the schools or hosting summer programs that include SSU candidates—is now included in the Exhibit Room under Standard 4d (Experience Working with Diverse Students) at https://ssuncate2013.pbworks.com/w/page/66267081/Element%204d%20Demographics%20of%20P-12%20Schools and in the Addendum exhibits for Standard 4. In this first year of clustering, we found that the new cluster schools included our practicum students in their schools’ ongoing professional learning communities and met on a regular basis during planning time to discuss curriculum, issues and challenges.  Following the pilot year, the SOE will explore the possibility of holding formal practicum seminars on-site at the cluster schools, rotating among them. Also under discussion is a plan to offer professional development workshops and graduate courses for teachers at the placement site, arranging for “field trips” for cooperating teachers to visit other “cluster” schools that might offer opportunities for demonstrations or professional development on select topics.  One suburban cluster school in our pilot group, for example, with a low number of English language learners, is low priority for MA DESE professional development on ways to work more effectively with ELLs; teachers in that school are interested in what training and consultation other, more linguistically diverse cluster schools, or our SOE, might provide. 



Results from the end-of-year survey of all participants (candidates, SSU field supervisors, cooperating teachers, administrators) in the pilot program yielded quite positive results. Over 90% said the experience was highly positive (53%) or somewhat positive (40%). In open-ended responses, teachers reported a stronger sense of investment in the practicum candidates, candidates felt more supported by teachers and peers, and school staff saw possibilities for engaging candidates in new ways to work with students, beneficial to both parties, through flexible scheduling and group work. The leadership candidate in one school enjoyed working with SSU teacher candidates. Rather than limiting experience, one teacher wrote that, “Having 

students teachers in the same building gave them an opportunity to see many different teaching styles and philosophies [working together] in a cooperating manner.”  The survey results are now available in the Exhibit Room under Standard 3a on the “Collaborative Licensure Development” page at https://ssuncate2013.pbworks.com/w/page/66045448/Element%203a%20Collaborative%20Licensure%20Programs

and also under Standard 2b, as well as in the Addendum Exhibits for both standards. 



The value of partnering with a small number of cluster schools is to expand the opportunities for linkages between university programs, faculty, teachers, schools, districts and communities to benefit the schools, the students, the candidates and the university.  Practicum candidates are well positioned to apply and secure employment at the cluster schools when positions are available.        



Clarification:



Reduction in Student Teaching (KWaiver)

P. 16 of the Institutional Report briefly describes the eligibility for a reduction in student teaching hours, which is also referred to on the Application to the Practicum and confirmed in the Reduction in Student Teaching Waiver (IR Exhibit and included in the Exhibit Room under Standard 3a at https://ssuncate2013.pbworks.com/w/page/66810092/Element%203a%20Waivers%20Complaints%20Student%20Problems. As noted on the Waiver form, candidates must meet the following eligibility requirements in order to submit a portfolio for a reduction in student teaching:

· Cumulative GPA of 2.75 or above, GPA in major of 3.0 or above

· Pass all appropriate portions of the Massachusetts Tests for Educator Licensure (MTEL)

· Have had at least two full years of teaching experience

The student teaching/practicum requirement cannot be reduced beyond one-half of the requirement set forth by the Regulations for Educator Licensure by the MA Department of Elementary and Secondary Education. Therefore, students will receive no more than 6 credits toward the reduction of an undergraduate student teaching practicum and 3 credits toward the reduction of a graduate practicum. All candidates must attend the practicum seminar for the full semester.



Clarification: 



Orientation and Training for Cooperating Practitioners

Once the school confirms the cooperating practitioner for the practicum candidate, the OLFP sends a letter to the schools explaining the requirements and policies. SSU clinical (field) supervisors meet with each cooperating practitioner and program candidate at the field site at the beginning of each semester to discuss mutual expectations, requirements and assessments, schedule of observations and conferences in  a “three-way meeting”  outlining roles and responsibilities and policies of the OLFP and DESE, and using the practicum handbook as a reference. Communication among the 3 parties to the practicum process is continual and expected during the entire field experience to ensure support for the candidate’s development, close supervision and feedback, and successful completion. The SOE and OLFP have invited cooperating practitioners to campus for social occasions and professional events; for example, a Resource Fair for practicum students, recent completers and cooperating practitioners is scheduled for March 2014 co-hosted by the School of Education and education alumnae/i. Programs may also offer professional development to cooperating practitioners; for example, the physical education program has offered training sessions for their cooperating practitioners. 





3.5 Evidence for the BOE Team to validate during the onsite visit 

· What are the three sites for the cluster schools? I could only find two referenced. 

Please see the discussion of cluster schools under Clarification, above.



· Which of the Winthrop schools is being used as a cluster site? 

Please see the discussion under clarification, above.



· What are the P-12 demographics for other two cluster schools? I found the demographics for the Winthrop school in Ipswich and Melrose districts.  

Please see the discussion under Clarification, above.



· What are the criteria for a cluster school site?  

Please see the discussion under Clarification above. 



· How has the unit addressed the concern from mid-year feedback that candidates in a 

cluster site will lack diversity of experience through the practicum? 

Please see the discussion under Clarification above. 



· What was the result of formal survey of the cluster school experience? 

Please see the discussion under Clarification above. The survey results are available in the Exhibit Room under Standard 3a on the “Collaborative Licensure Development” page at https://ssuncate2013.pbworks.com/w/page/66045448/Element%203a%20Collaborative%20Licensure%20Programs  and also under Standard 2b, as well as in the Addendum Exhibits for both standards. 



· We need to see examples of candidate portfolios. 

These will be available during the Visit. 



· Which candidates are eligible for reduction in student teaching hours. How is that decided? 

See the discussion under Clarification, above. The regulations and policies on reduction in student teaching hours, as well as waivers and complaints, were included in the Institutional Report/Exhibit Room at https://ssuncate2013.pbworks.com/w/page/66810092/Element%203a%20Waivers%20Complaints%20Student%20Problems



· What is the orientation process for cooperating practitioners? 

See the discussion under Clarification, above. Additional documents will be 

available during the Visit.








Standard 4: Diversity



The unit designs, implements, and evaluates curriculum and provides experiences for candidates to acquire and demonstrate the knowledge, skills, and professional dispositions necessary to help all students learn. Assessments indicate that candidates can demonstrate and apply proficiencies related to diversity. Experiences provided for candidates include working with diverse populations, including higher education and P–12 school faculty, candidates, and students in P–12 schools.







4.3 Feedback on correcting previous areas for improvement (AFIs) 





4.3.a What AFIs are recommended for removal?

		

		

		



		The unit does not ensure that all graduate candidates have opportunities to complete field experiences in diverse settings. 

		 ADV

		The unit requires all advanced candidates to complete field experience in a diverse setting. The field experience is documented with the OLFP prior to program completion. 





4.3.b What AFIs are continued from last visit?

		AFI Number & Text 

		Apply to 

		AFI Rationale 



		The unit does not ensure that all graduate candidates have opportunities to complete field experiences in diverse settings. 

		ADV 

		The director of OLFP assigns all candidates field experience to assure that all advanced candidates have opportunities to complete a field experience in diverse settings. 







Need for Clarification:

We are unclear regarding the difference between 4.3.a. and 4.3b.; in other words, why the AFI regarding  graduate candidates’ opportunities to complete field experiences in diverse settings, recommended for removal (and corrected since 2007), is continued.  





4.4 Areas of concern related to continuing to meet the standard 



1. There is little opportunity for advanced candidates to collaborate with culturally, ethnically, or racially diverse candidates. Rationale: Ninety-one percent of all advanced candidates are White. There is no stated process to assure that an advanced candidate has an opportunity to work with candidates of diversity. It was unclear what good-faith efforts have been to recruit diverse candidates by the unit.



We believe there is ample evidence over the years and continuing of our efforts to help diversify the overwhelmingly white teaching and administrative workforce in our region and state. Advanced candidates—experienced working professionals who seek professional or second licenses--are drawn from this workforce. We have directed our efforts toward recruiting candidates for initial licenses, especially at the baccalaureate level, and at serving districts with high-poverty, high-need populations—in this region, diverse racially, ethnically and linguistically—by targeting tuition-support grants to paraprofessionals and students and by offering high-quality professional development programs, including licensure programs, to maximize teachers’ skills. Salem State is a respected source for professional advancement from undergraduate to master’s and CAGS degree levels, from first teaching license to second and third. Many of our graduate students were undergraduates here and are completing second degrees, or second licensure programs at their alma mater. Our hope is that by continuing efforts to prepare a more diverse workforce of initially licensed teachers, we will see them return to us for advanced degrees.  What follows is a discussion of efforts at both levels:



Information was included in the Institutional Report and Exhibit Room under Standard Element 4b regarding our recruitment efforts at the initial preparation level. We have included additional information at this time and will have more available during the On-Site Visit on the Early Learning Challenge Grant and Region 3 Partnership Grant, both of which offer tuition support, advising and professional development for early childhood providers in high-poverty communities with high populations of children of color/linguistic minorities. Most of these early educators do not have bachelor’s degrees or teaching licenses; many are paraprofessionals, assistant teachers, day care assistants or family day care providers. One goal of these grants is to help these pre-professionals matriculate into baccalaureate programs to advance their professional knowledge and skills, and their credentials. 



As mentioned in the Institutional Report, in the past 10 years we have secured several federal grants to prepare teachers who were linguistic minorities or preparing to teach English language learners. The first of these—Project PET—enrolled both undergraduate and graduate candidates whose own first language was not English, who completed degrees and licensure in various teaching fields. In the second and third iterations of the federal funding stream, the USDOE focused on preparing ESL teachers in partnership with local districts, where the workforce is still largely white. According to the director of Project NOBELL and Project NOBELL Secondary, those projects prepared 33 candidates of color among a total of 97. Project SAEL, our current USDOE grant, supports candidates who want to teach STEM subjects to English language learners. Neither the early childhood nor the ESL grants asks us to identify participants by race/ethnicity or linguistic background; they ask instead for demographic data on the communities and districts they serve, information that is included currently in our Exhibit Room under Standard Element 4d. Material describing the above grants were included in the Exhibit Room in the Overview under “Special Projects, Collaborations and Grants.”  For the purposes of addressing this issue in the Addendum, we have updated the grant file to include the full narrative of the Region 3 Partnership Grant and linked those grants in the Exhibit Room to Standard 4c and 4d, as well. During the On-Site Visit, the BOE Team will be able to speak with SSU faculty and staff who coordinate these grants and discuss the backgrounds of the participants.   Please see the following grants: Project NOBELL,  Project SAEL,  Region 3 Partnership: Early Childhood P.D. Grant, and the NRRC-Early Learning Challenge Grant.

We continue to work closely with schools to bring students of color to campus and introduce them not only to university life but also to the possibility of a teaching career. The FASST Program and the DHE College Access Grant bring 8th-10th graders to campus from the majority-minority school community of Lynn each year for after-school clubs and half-day tours and conversations with college students. A recently hired African American faculty member in the Adolescent Education and Leadership Department spent his first year on campus working with black males on campus and serving as faculty-in-residence in one of our dormitories; in this, his second year, he has release time to work on the recruitment of minority high school students in our educator preparation programs. His background and expertise in African American identity and educational experience makes him an excellent choice for this work. 



According to Institutional Effectiveness & Planning, overall diversity within graduate programs has increased since 2009. The table below, included in the Exhibit Room under Standard 4c, shows a continuing rise in the percentage of students of color in master’s programs at SSU, rising from 3.2% to 6.6% to 10.2% over the past three academic years. M.Ed. and M.A.T. degree programs grew in diversity as well, from 3.1% to 4.5% to 8.4%. The absolute number of M.Ed./MAT degrees awarded to students of color rose from 9 to 12 to 18 over the three years. 



Master’s Degrees by Race/Ethnicity, AY 2007 to AY2012

						                                                                                                  

Total Master’s Students

		AY2007                     

649

		AY 2008

511

		AY 2009

556

		    AY2010

527

		AY 2011

512

		AY2012

457



		Non-res Alien

		11

		10

		19

		17

		25

		17



		Am Ind

		1

		0

		0

		0

		0

		1



		Asian, Pac Isl

		9

		3

		3

		0

		6

		4



		Black

		7

		5

		5

		4

		11

		14



		Hispanic

		12

		7

		6

		8

		10

		16



		Two plus

		0

		0

		0

		3

		3

		5



		White

		555

		455

		480

		455

		423

		354



		Unknown

		54

		31

		43

		40

		34

		46



		Students of Color
(among Non-Alien with Known Race)

		5.0%

		3.2%

		2.8%

		3.2%

		6.6%

		10.2%



		

		

		

		

		

		

		



		M.Ed. or MAT

		467

		325

		373

		328

		291

		253



		Non-res Alien

		5

		3

		4

		8

		4

		7



		Am Ind

		

		

		 

		

		0

		1



		Asian, Pac Isl

		5

		

		1

		

		1

		3



		Black

		1

		1

		4

		4

		4

		5



		Hispanic

		6

		3

		4

		4

		5

		7



		Two plus

		

		

		 

		1

		2

		2



		White

		410

		295

		333

		282

		255

		197



		Unknown

		40

		23

		27

		29

		20

		31



		Students of Color
(among Non-Alien with Known Race)

		2.8%

		1.3%

		2.6%

		3.1%

		4.5%

		8.4%



		

		

		

		

		

		

		



		M.Ed/MAT as a percent of Masters

		72%

		64%

		67%

		62%

		57%

		55%



		

		

		

		

		

		

		





Below is a list of intentional efforts made by Graduate Admissions, Marketing and Communications, and Graduate Program Coordinators to diversify the graduate student population at Salem State University. The BOE Team will be able to discuss these initiatives further with School of Graduate Studies staff, Graduate Admissions staff, and SOE administrators and program coordinators. 



· The Assistant Dean of Graduate Admissions encouraged the removal of standardize tests in some graduate education programs (Higher Education, Elementary Education, Special Education, MAT Math) due to a history of racial bias when using these instruments as part of the admissions decision process. 



· Graduate Admissions has participated in intentional collaboration and networking through attendance at the National Conference on Race and Ethnicity in Higher Education (NCORE). This is the largest professional conference that focuses on current issues related to race in higher education.  Jay Carey represented Graduate Admissions at the national conference this year to research “best practices” related to diversifying graduate enrollments.



· We have expanded our attendance at Graduate Fairs to include the Boston metropolitan region and institutions that traditionally serve diverse student populations (Eastern CT State). 



· Graduate Admissions meets with the Multicultural Student Association, the Hispanic American Society, the Asian Student Association and various other groups that traditionally serve underrepresented students to discuss the Graduate Open House and the process of applying to graduate school.



· Marketing and Communications has advertised graduate open houses, registration events and specific programs on a wide array of outlets to intentionally market our academic programs to a diverse audience. These efforts include:

a. Microsite: whysalemstate.com

b. Radio: 108FM, 94.5FM, 90.9FM, 92.5FM, 92.9FM, 102.5FM, 1030AM

c. Cable: Two :30 commercials developed and appeared on BET, BRAVO, Comedy Central, E, FX, History Channel, MTV, TBS, CN and in the following zones: Amesbury-Gloucester, Beverly, Haverhill, Lowell, Lynn, Malden, Newburyport, North Andover, Revere, Woburn

d. Internet: YouTube, Facebook, Pandora, Career Builder, Boston Herald, Xfinity, and Google AdWord campaigns

e. Print: Boston Magazine, selected college newspapers

f. Billboards: Lynn, Beverly, Somerville, Chelsea, Lawrence, Danvers, Peabody, Wakefield, Revere, Woburn, Everett, Malden, Charlestown, Cambridge, Billerica, Lowell, Methuen, Reading 

g. Email marketing campaign: to internal lists and purchased lists that were culled from addresses within 40 miles of Salem State’s campus



· Admissions intentionally diversified front desk staff to reflect the diversity of the undergraduate student body. This is one of the first points of contact for prospective students and should reflect the diversity of the student body.



· Graduate Program Coordinators have collaborated with local school districts with large minority populations (including Lynn, Cambridge, Chelsea, Salem, and Revere) to promote academic courses and recruit students.  



New Initiatives



1. Creation of the Graduate Multicultural Recruitment and Retention Plan (see attached). The creation of this plan has been led by Jay Carey, Assistant Director of Graduate Admissions and a committee of the President’s Advisory Committee on Diversity, Affirmative Action, Equity and Social Justice. The purpose of the plan is to increase diversity of the graduate student body and identified the following objectives:

· Examine policy changes to facilitate our goal and ensure appropriate consistency across programs.

· Increase and secure financially supportive opportunities that attract and support a diverse graduate student body

· Utilize intentional recruitment strategies for graduate students who bring diverse cultural backgrounds, experiences, identities and are interested in/ committed to diversity within their field of study. 

· Create support services and structures to help recruit, retain, and encourage student success.

· Strengthen graduate academic and community experiences that prepare students to live, lead and work in a diverse society.

· Support professional development opportunities which enlighten and encourage faculty and staff to use evidence-based practices that assist in diversifying graduate enrollments.

· Provide structured funding and support for leadership positions to oversee changes.



2. Network with the newly hired director of Diversity and Multicultural affairs to focus on improving campus climate for students of color. This office currently has two graduate assistants to manage the office and assists with events.





4.5 Evidence available for BOE Team validation during the Onsite Visit 



· Samples of candidate work focused on diversity issues. 

Candidate work samples from diversity-related projects and courses will be available at the time of the visit. 



· Interviews with faculty and candidates regarding the unit’s efforts in the area of diversity. 



· Policies and practices for recruiting including good faith efforts, for recruiting and retaining diverse faculty. 

Please see the materials included with the Institutional Report and in the Exhibit Room on policies and practices for recruiting diverse faculty, including requirements and guidelines established by the Provost’s Office, trainings and sample information under Standard 4b at https://ssuncate2013.pbworks.com/w/page/66267041/Element%204b%20Recruiting%20Diverse%20Faculty

 

· Verification of the hiring of faculty of color in Fall 2013. 



· Evidence indicating a good faith effort by the Unit to recruit candidates from diverse socioeconomic and ethnic/racial groups. 

See the discussion under Clarification, above. 







Standard 5: Faculty Qualifications, Performance, and Development



Faculty are qualified and model best professional practices in scholarship, service, and teaching, including the assessment of their own effectiveness as related to candidate performance; they also collaborate with colleagues in the disciplines and schools. The unit systematically evaluates faculty performance and facilitates professional development.



5.1 Findings, Clarifications, and Factual Corrections:



Sabbatical Leave for Faculty

Faculty are eligible for Sabbatical leave every six years (Chapter 73, 4A, of the General Laws). As outlined in MSCA contract Article XV, sabbaticals are for the purposes of study and research and may be granted for either a period of one (1) year at half pay for such period or a period of a half-year at full pay for such period. Faculty who are interested in applying for a sabbatical must apply by submitting a written proposal, describing what they propose to do, to their department chair by October 1 of the academic year .The Department Chair in turn submits the proposal with  recommendation to the Vice President and then on to the President. Sabbatical leaves are granted by the Board of Trustees, upon the recommendation of the President, or by the President as its designee. Funding for sabbaticals is contingent on the availability of money to be used solely for the purpose, to the extent necessary, of employing qualified temporary or part-time personnel to teach such essential courses, assume essential duties or render essential services during the absence of any member of the bargaining unit who shall have been granted a sabbatical leave.

Please see the policy on sabbatical leaves added to the Exhibit Room under Standard 5f, and to the Addendum Exhibits for that standard.





5.5 Evidence for the BOE Team available during the Onsite Visit: 



· Unit policies and additional information on faculty professional development 

A full list of the significant professional development resources for SSU faculty has been 

available in the Exhibit Room under Standard 5f-Professional Development.



· Additional data and work samples addressing the quality of teaching 

	Samples of faculty teaching are available in the Exhibit Room under Standard 5c; additional 

samples will be available at the time of the Visit. 



· Evidence of faculty mentoring and other ongoing support for new faculty

Information on faculty mentoring at SSU is available in the Exhibit Room under Standard 5f 

– Faculty Mentoring  and in the Addendum Exhibits for that standard. The Center for Research and Creative Activities inaugurated a faculty research mentorship program focused on helping junior faculty in the College of Arts and Sciences and the College of Health and Human Services (including the School of Education) to develop their scholarship. A larger aim is “to create a small community of peers able to problem solve and facilitate each other’s scholarly development. Possible topics of discussion may include: 1. Finding financial/time support, 2. Integrating/balancing scholarship with teaching and service, 3. Connecting faculty with support services on campus, 4. Establishing goals for scholarship, 5. Identifying need for additional support, 6. Working on specific scholarly projects. 

Please see the Salem State website for information on the 

Faculty Research Advisory Committee http://www.salemstate.edu/25204.php, 

Center for Research and Creative Activities http://www.salemstate.edu/25201.php , 

Faculty Scholarship Mentoring program http://www.salemstate.edu/25206.php, 

Faculty Learning Communities  http://www.salemstate.edu/4981.php, and 

Summer Orientation program for new faculty http://www.salemstate.edu/4994.php,

which represent some of the many SSU resources for faculty development at SSU. 







Standard 6: Unit Governance and Resources



The unit has the leadership, authority, budget, personnel, facilities, and resources, including information technology resources, for the preparation of candidates to meet professional, state, and institutional standards.







6.1 Findings, Clarification and Factual Corrections



6a. Unit Leadership and Authority

Please see the discussion under Section 6.4.1 below (“Areas for Concern”).

6b.  Budget



Table 1 below shows the budgeted and expended amounts, personnel (including fringe benefits) and operational, for the colleges/schools of the university. (CHHS – College of Health & Human Services, COAS – College of Arts & Sciences, BSB – Bertolon School of Business).



Table 1 – Budget and expenditures of the colleges and schools of the University



[image: ]



The table reveals stable or increasing budgets and expenditures over the four fiscal years at the school/college level, with the exception of a decrease in operational budgets and expenditures in CHHS in FY11 and FY12. This decrease was due to the elimination of a scholarship program funded by the state for nursing students.

The table below presents detailed information regarding the School of Education budget compared to other units within the College of Health and Human Services. 




Table 2: Budget and expenditures of the academic units of

College of Health & Human Services 2009 - 2012

[image: ]



Table 2 shows the budgeted and expended amounts, personnel (including fringe benefits) and operational, for each of the academic units of the College of Health and Human Services. Within the School of Education, personnel budgets and expenditures have been relatively stable over the period. FY10 was anomalously low because of fluctuations in the expenses for accrued sick/vacation time; as a result, FY11 appears to have grown more than it did. FY12 saw the beginning of reduction in School of Education offerings within the School of Graduate Studies and the School of Continuing and Professional Studies based on declining enrollments. The operational budget and expenditures have seen a steady increase from 2009 to 2012. The increase is attributable to the funding for the Northeast Regional Readiness Center by Massachusetts’ Executive Office of Education through MA DESE, changes in the internal funding formula for the Center for Education and Community, and increased grant activity.

Data comparing unit expenditures to student enrollment are currently not available. These analyses are being developed and will be available at the time of the onsite visit. 

Data from the Office of Institutional Advancement presented in Table 3, below, show the market value of Education Endowment Funds over the past four years and the distributions made to the School of Education.




Table 3: Endowment funds and distributions 2009 - 2012

		Endowment

		FY

		Market Value

		Distributions



		Emilio A. and Mary A. DiFelice Endowed Chair in Education

		2009

		420,442.02

		24,425.00



		

		2010

		435,743.36

		11,850.00



		

		2011

		521,633.10

		11,850.00



		

		2012

		510,658.87

		11,850.00



		Esther Margolis Endowment Fund

		2009

		40,227.54

		2,300.00



		

		2010

		41,700.76

		1,125.00



		

		2011

		49,916.82

		1,125.00



		

		2012

		48,866.68

		1,125.00



		Mary O'Rourke Procopio Curriculum Lecture Fund

		2009

		8,204.81

		0.00



		

		2010

		8,656.88

		100.00



		

		2011

		36,516.91

		250.00



		

		2012

		37,510.34

		250.00







The distributions are based on a three year rolling market value average at 4 percent. For example, 4 percent of the average market value from 2008, 2009 and 2010 was distributed in 2012.



Overhead from external grants and contracts are distributed based on an established formula (20 % to the Academic Department, 20% Library, 20% Grants Office, 15% Financial Services, 15% Dean’s Office, 10% Information Technology).  As the three department budgets in the School of Education are not separate, the distribution is to the School of Education. The distributions over the past four years have been: $1,035 in 2009, $4,422 in 2010, $4,422 in 2011, and $7,460 in 2012.

Table 4 presents information regarding student tuition and fees over the past four years.  The table reveals that tuition (set by the state legislature) has remained fixed, while there has been a 21 percent increase in fees (set by the individual institution) over the 2009 to 2012 period. Total costs over the same period have increased 16 percent for in-state students and 12 percent for out-of-state students. It should be noted that tuition and fees at Salem State are in line with the other Massachusetts state universities.




Table 4: Tuition and fees 2009 to 2012
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6c: Personnel



Clarification: 



Advising responsibilities:



Undergraduate SSU “day” students are assigned to faculty members in their major departments for academic advising. Candidates in early childhood and elementary education have a primary major in Childhood Education (B.S. in Education with concentrations in Early Childhood or Elementary Education) and a second major a department of the Colleges of Arts and Sciences (COAS). These candidates’ primary advisors are Education department faculty, but there is a second faculty ‘liaison’ in each COAS department who works with education student second-majors. Candidates in middle and secondary education programs major in their content areas and minor or concentrate in education; their primary advisors are the coordinators of the relevant middle/secondary programs within the COAS departments (the undergraduate CLAS coordinators), but they have the services of the AEL Department Chair for additional advising about their education minors/concentrations.



Evening and part-time students are advised by advisors from SSU’s Advising Center with support from the department chairs of students’ majors. Students in graduate programs are advised by program coordinators or, in the case of larger programs, by additional program-specific advisors. In the School of Education, candidates in our few off-campus licensure programs (primarily district-based cohorts in special education and reading) are provided with advising liaisons who advise in the district setting, in addition to the services of the program coordinators. 



In Fall 2013, there are 558 education majors in the School of Education. Each full-time SOE faculty member is typically assigned 25 advisees. One faculty member (a department chair) receives release time to advise the first-year (freshman) students. Faculty are offered training on advising by the Student Advising office and by the chairs of the 3 SOE departments. In Fall 2013, SOE faculty advising loads are as follows: 

  

Billings  	22			Gallagher 	24		Oliver		21

Breitborde 	24 			Gonzalez 	20		Pierce		133***

Buchanan 	  5* 			Halpern 	23		Pomerantz	22

Cassano 	21			Ippolito	20		Rohde		15

Charner-Laird 25			Leith		23		Shwedel	23

Condie** 	23			Morgen	20		Worster	21

Fahey 		25			Ni		26		Wurzel		22



*Professor Buchanan, Acting Chair of LCLD Dept, has additional advisees from the 

	English Department.

**Professor Condie is a one-year temporary faculty member for 2013-2014. 

***Dr. Pierce, Chair of AEL, advises all incoming first-year (freshman) Education 

majors, for which she receives a course release. 



Summer Teaching:



Summer teaching is optional for SSU faculty. Many choose to teach undergraduate or graduate courses either during the evenings during our two 6-week summer sessions or, if appropriate to the course, in one-week intensive “institute” formats.  The Office of Academic Affairs restricts full-time faculty to two courses (six credits) per summer session. Information on the information on summer teaching by full-time Unit faculty will be available at the time of the Visit.



Work-Study Students and Graduate Assistants

The School of Education hires and supervises 2-3 undergraduate work-study students each semester to assist the School of Education chairs and administrative assistants with the operation of undergraduate day programs. The Office of Licensure and Field Placement is assigned a work-study student for similar assistance. The School of Graduate Studies solicits applications from faculty for graduate program assistants and research assistants, and awards them on a competitive basis based on faculty/program need and benefit to graduate students as demonstrated by the quality of the proposal. The School of Education regularly receives graduate assistants to help with tutoring and materials preparation in the MTEL Test Preparation Center and to coordinate the operation of the FASST Program. SOE has also been awarded graduate research assistants to help with assessment data collection and analysis, and selected internal research projects (e.g., survey and follow-up focus groups of early career program completers).  Data on the number of graduate assistants assigned to School of Education Programs and faculty will be available in the Exhibit Room at the time of the Visit. 



6d. Unit Facilities

	Below is information describing Education-related facilities at SSU, additional to that provided in the Institutional Report and prior exhibits. 



Library and Learning Commons

The Salem State University library was closed in 2008 due to structural problems. While the new Frederick Berry Library and Learning Commons was being constructed, SSU created an interim library to maintain full services in a re-structured space in the 
Building 1 on Central Campus with additional materials accessed digitally, stored in temporary quarters and/or through an extensive interlibrary loan agreements. The new Library and Learning Commons opened September 3, 2013 offering full services. The new established “Learning Commons” houses multi-service resources and supports for SSU students: the former Center for Student Academic Success, renamed the Center for Academic Excellence, was relocated to the Library along with the Office of Student Advising. The Berry Library and Learning Commons also houses an Education Resource Department, comprising the main Education collection, 17,000 books shelved as a unit in the second floor Education Resource Area, SELECT books (publisher-provided new books, including those with a multicultural theme; big books and leveled readers; the Bushner children’s literature collection (named for a former professor and program coordinator for reading, print periodicals, and reference books. http://www.salemstate.edu/library/4793.php. The Education Librarian has furnished data on circulation of education books and audio-visual materials, which is now included in the Exhibit Room under Standard 6d. 

 



Main Education Building 

The Sullivan Building on North Campus houses the School of Education, along with the School of Graduate Studies, the School of Continuing Professional Studies, the Departments of World Languages, History, Philosophy and Mathematics, and offices of some faculty in other COAS departments. The administrative staff of the School of Education and the 3 Education department chairs are on the third floor, while the Office of License and Field Placement and support staff for the Center for Education and Community are located on the first floor. Education faculty (full-time unit faculty) have offices in the Sullivan building on the first, second and third floors. The Associate Dean manages the space plan for faculty and administrative offices for the School of Education and ensures that the building meets the needs of the unit.  The Classroom for Technology-Enhanced Pedagogy http://www.salemstate.edu/academics/schools/ctep.php

(C-TEP computer lab) is on the third floor of the Building next to the departmental offices; it is used exclusively by education majors (undergraduates and graduates) and faculty. Computer equipment in C-TEP was completely updated in August 2013. The Horace Mann Laboratory School is a Salem Public School located on the campus next door to the Sullivan Buildling, allowing for easy access to classrooms for observation and field placements, and easy access to classroom teachers for demonstration lessons and course presentations. Some education courses are located in the building for that reason. 



The majority of education courses are scheduled for classrooms in the Sullivan Building. All Sullivan Building classrooms are wired for Internet access and electronic presentations. Many have smart carts and SmartBoards. A few education courses are scheduled for classrooms in Meier Hall on North Campus, two buildings away from the Sullivan Building; Meier Hall is home to the COAS, whose faculty serve as middle/secondary program coordinators or PK-12 concentration coordinators (these are part-time members of the Unit), and second-major liaisons for early childhood and elementary majors. Some education courses, primarily taught by adjunct faculty, are scheduled in the two academic buildings on South Campus (Harrington and Academic Buildings), a walkable distance from North Campus and also accessible by shuttle bus.



The Institutional Report describes the MTEL (Massachusetts Tests for Educator Licensure) Test Preparation Center, which is located on North Campus at 35 Loring Avenue, next to the Sullivan Building and the Horace Mann Laboratory School and easily accessible to students. 35 Loring is a “center of centers” at SSU, also housing the Northeast Regional Readiness Center, the director of the Center for Education and Community, the Northeast Global Education Center; as well as other centers with SOE faculty affiliations: the Center for Child and Youth Studies and the Center for Holocaust and Genocide Studies. 



6.4 Areas of concern related to continuing to meet the standard 



1. Governance Instability and Reorganization 



Rationale: Instability: Currently, the unit does not appear to have the leadership and authority to plan, deliver, and operate coherent programs of study. There is no permanent dean, associate dean, or directors in two of three departments. 

Reorganization: Further, the SOE is going through an extensive reorganization “discussion.” The President did approve the establishment of a Dean of Education, and the Academic Affairs Committee of the SSU Board of Trustees voted to create a stand-alone SOE with its own Dean on March 27, 2013. However, after reviewing the minutes of the SOE’s May 2013 retreat, there is no reorganization “plan” – just multiple/competing ideas for how to restructure to best serve their many constituencies. In sum, there is definitely a void in leadership that must be examined during the on-site visit.



The Institutional Report describes (p. 37) the process of restructuring the School of Education to create a stand-alone school with its own dean, to streamline licensure pathways and education programs, and to address the problems of declining graduate enrollments and too-low rates of licensure program completion in the early childhood and elementary undergraduate programs. At the time of the report, an Education Working Group comprising faculty and administrators had been established and was working with a consultant on redesigning undergraduate education programs and raising program admission standards. At the same time, SSU has revamped its core curriculum, reducing the number of courses and credits required and encouraging departments to develop new courses that address the themes of the new general education curriculum: personal growth and responsibility, creative expression and appreciation, world cultures, the human past, contemporary society, scientific reasoning and quantitative reasoning (https://www.salemstate.edu/26049.php). The revised general curriculum, effective with students incoming Fall 2014, offers an opportunity for revisions to education programs that begin with baccalaureate study. In a series of meetings and general forums, Unit faculty have participated in the review of drafts of the various components of the revised program. Minutes and notes from those meetings and drafts of the proposed changes are in the Exhibit Room under Standard 6a on the page entitled “Restructuring the School of Education” at https://ssuncate2013.pbworks.com/w/page/64813067/Restructuring%20and%20Reinventing%20SOE. 



The near-final draft of the proposal, “A Plan for Reinventing the School of Education, September 2013,” includes the following: a “4+1” combined bachelor’s and master’s degree program leading to licensure in early childhood, elementary, middle and secondary teaching and P-12 concentrations, with integrated field experiences and opportunities for a second license in special education or teaching ESL; intensification and closer sequencing of field experiences in ‘cluster’ settings; single graduate degree programs (e.g., M.Ed., M.A.T., C.A.G.S) with multiple licensure tracks within them; and an organizational structure which confines decision-making to the School of Education and its own Dean and reduces the three Education departments to one. There are other modifications proposed related, for example, to the staffing of the Office of Licensure and Field Placement. It is important to note that there is no change proposed in the number of licensure programs we will offer, nor the Key Assessments or program assessments used to document candidate performance. Our aim is to deliver our nationally recognized programs in ways that improve their coherence and make the delivery more field-focused, the standards of teaching and learning higher, and the administrative structure clearer and more efficient.



In the next several weeks, School of Education faculty will vote on the redesign proposal. The process will follow both official university governance policy and the “decision pathways” adopted by the School of Education in May 2009. School of Education faculty (the three departments) will meet on October 21 for discussion with the Educator Working Group, after which the three departments will need to vote on the proposal. A proposal approved by the three departments with the support of the cognate middle/secondary/concentration COAS departments will then be sent to the SSU Curriculum Committee for their review, and then to the Provost for her final approval. Please see the EWG timetable in the Exhibit Room under Standard 6a: Restructuring Project.



The plan to hire a Dean of Education is underway; a 10-member Search Committee of faculty and administrators is reviewing applications, conducting initial interviews with prospective candidates and continuing to recruit in Fall 2013, with a goal of recommending finalists in Spring 2014. In the meantime, the current administrative structure is in place: the Associate Dean is leading the Unit with the support of the Deans of the College of Health and Human Services and the School of Graduate Studies. After almost eight years in the position, Associate Dean Mary-Lou Breitborde returned to faculty in Fall 2013, in order to concentrate on teaching, research and writing, and external projects. She is receiving release time to assist Interim Associate Dean Cleti Cervoni, who has been Chair of the Childhood Education (CE) Department. The CE chair has been filled by Dr. Clarke Fowler, longtime coordinator of our early childhood program and member of the department.  The position is ‘acting,’ given the proposal to eliminate the 3-department structure in AY 2014-2015. The Chair of the Dept. of Adolescent Education and Leadership remains in her position until the reorganization, as does the Chair of the Literacy, Counseling and Learner Development, in her second year as acting chair. 



In sum, we are thoughtfully planning for positive change, given changes in the field, an unwieldy growth of education programs at SSU in the past several years, declining enrollments at the graduate level, the need to raise admissions standards in undergraduate early childhood and elementary programs, a new general education curriculum and the need for administrative streamlining.  Leadership roles are currently occupied by faculty who have exercised leadership within the School of Education and Salem State for many years, who have the benefit of strong support from past administrators and colleagues. 



2. Clinical/Field Supervising Faculty 



Rationale: No data are provided regarding how field supervisors are hired (i.e., minimum credentials) as well as number of candidates supervised. 



All Clinical/Field Supervising Faculty are employed by the University as full-time or part-time faculty and are hired for their roles according to the requirements of the Massachusetts State College Association (MSCA) faculty union contract. Many full-time faculty in Education and full-time faculty who coordinate Unit programs housed in COAS (for example, coordinators of the English, History, Spanish, Math, and Art programs) serve as SSU practicum supervisors as part of their full-time workload (6 practicum candidates is equivalent to one 3-credit course or ¼ workload). 



Per the provisions of the MSCA contract for adjunct faculty and the need for supervisors to be highly qualified through experience and academic background to undertake the crucial role of practicum supervisor, adjunct supervisors must hold at least a master’s degree, must have an academic background appropriate to the field of supervision, and must have significant and successful experience in that field. They must complete a DGCE (Division of Graduate and Continuing Education) Faculty Pool Application (available in the Exhibit Room under Standards 5a. and 6c) a curriculum vitae, 3 letters of reference and official transcripts of their academic records. Adjunct supervisors are ranked by the Dean of Continuing and Professional Studies or the School of Graduate Studies based their level of education; a combination of rank and length of service at SSU determines their compensation.



In practice, our adjunct supervisors come from the ranks of recently retired education faculty, recently retired school administrators and cooperating teachers, adjunct education course instructors, and education professionals who, for a variety of other reasons, want to work part-time and want to know that they are contributing to the development of a new generation of excellent practitioners. Our supervisors participate in Unit meetings and meetings of supervisors and seminar leaders throughout the academic year, discussing expectations, helping to revise and pilot new assessments, and providing feedback about the practicum experience. 





6.5 Evidence for the BOE Team to validate during the onsite visit 



· Student surveys on Academic Advising

Responses on our program completer surveys to the open-ended items related to academic

advising will be available during the Visit, as well as the AY 2013 survey data. 



· Survey of satisfaction with ITS and related technology assistance and support 

Results from a ‘customer satisfaction’ survey done by ITS for faculty and staff are included in the Exhibit Room under Standard 6e (Resources for Teaching and Learning). We anticipate that additional data on student satisfaction with ITS services will be available at the time of the Visit. 



· Evidence of a new/renovated library facility.



We have planned a tour of the new Library and Learning Commons, which opened its doors 

on Opening Day, 2013. 



· Who is the leadership team? What is the plan to fill open vacancies with permanent leaders? 

Please see the discussion under Section 6.4.1 above and associated Exhibit Room materials under Standard 6a. 



· Budget: the foundation/advancement area, overhead from external contracts/grants, student tuition increases, budgets of the three departments in SOE, and student scholarship information. 

      Please see the tables and narrative under Standard 6b above.



· Information on the availability of summer course offerings for faculty or teaching overloads. 

	Please see the narrative on Summer Teaching under Standard 6c: Personnel above. Data on 

	summer session teaching by Unit faculty in Summers 2011, 2012 and 2013 will be available 

	at the time of the Visit. 



· List of professional development activities for faculty as well as amount for professional travel to conferences. 

	Please see the extensive information available in the Exhibit Room under Standard Element 

5f. Unit Facilitation of Faculty Professional Development. Additional information will be available at the time of the Visit. 



· Information about the main education building.

See the discussion of the Sullivan Building, above. The on-campus Team meeting room and many group interviews will take place in the Sullivan Building during the Visit.  



· Additional information/visit to the unit’s four laboratory schools.

We will arrange for visits to the Unit’s laboratory schools during the visit and will have additional information on those schools at that time. Please see the data demographic data on laboratory, cluster and special partnership schools added to the Exhibit Room under Standard 4d to accompany this Addendum Report. 
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BudgetedExpendedBudgetedExpendedBudgetedExpendedBudgetedExpended


CHHS12,894,096$ 13,867,644$ 1,086,982$ 1,092,075$ 13,288,844$ 14,224,136$ 1,618,162$ 1,587,245$ 


COAS26,841,085$ 29,180,539$ 1,065,829$ 966,462$     28,032,667$ 28,840,373$ 1,075,747$ 1,113,836$ 


BSB4,675,710$    5,428,740$    164,321$     139,466$     4,654,469$    5,265,701$    143,025$     149,204$     


44,410,891$ 48,476,923$ 2,317,132$ 2,198,003$ 45,975,980$ 48,330,210$ 2,836,934$ 2,850,285$ 


BudgetedExpendedBudgetedExpendedBudgetedExpendedBudgetedExpended


CHHS13,140,380$ 14,944,860$ 972,377$     971,459$     13,641,812$ 15,530,791$ 1,070,920$ 1,059,800$ 


COAS29,607,282$ 32,262,583$ 1,115,682$ 1,143,448$ 32,127,034$ 33,251,290$ 1,155,734$ 1,186,824$ 


BSB4,839,850$    5,951,587$    155,132$     118,832$     5,383,426$    6,370,885$    191,353$     163,202$     


47,587,512$ 53,159,030$ 2,243,191$ 2,233,739$ 51,152,272$ 55,152,966$ 2,418,007$ 2,409,826$ 
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BudgetedExpendedBudgetedExpendedBudgetedExpendedBudgetedExpended


CRJ956,252$        1,015,538$    5,353$            5,353$            1,038,222$    1,057,982$    4,182$            3,851$            


EDU4,417,466$    4,587,982$    212,838$        215,083$        4,413,640$    4,523,429$    359,825$        328,029$        


NUR4,785,745$    5,245,182$    674,426$        701,656$        5,466,462$    5,978,984$    696,216$        702,696$        


OCT322,534$        358,513$        5,471$            5,471$            304,199$        355,840$        1,220$            2,108$            


SWK2,412,100$    2,660,428$    188,893$        164,511$        2,066,320$    2,307,901$    556,720$        550,562$        


12,894,096$  13,867,644$  1,086,982$    1,092,075$    13,288,844$  14,224,136$  1,618,162$    1,587,245$    


BudgetedExpendedBudgetedExpendedBudgetedExpendedBudgetedExpended


CRJ793,647$        1,064,203$    2,702$            2,702$            1,126,980$    1,259,437$    7,272$            6,638$            


EDU4,690,643$    5,141,594$    475,713$        474,460$        4,265,150$    4,873,510$    558,261$        553,731$        


NUR5,210,430$    5,854,264$    243,280$        243,207$        5,483,089$    6,145,040$    192,756$        190,607$        


OCT323,783$        399,511$        7,406$            7,406$            313,141$        393,749$        12,815$          13,174$          


SWK2,121,877$    2,485,288$    243,275$        243,684$        2,453,452$    2,859,055$    299,816$        295,649$        


13,140,380$  14,944,860$  972,377$        971,459$        13,641,812$  15,530,791$  1,070,920$    1,059,800$    
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In-State2009-102010-112011-122012-13


Tuition910.00             910.00             910.00             910.00             


Fees5,940.00         6,238.00         6,820.00         7,200.00         


Room & Board10,031.00       10,395.00       11,050.00       11,532.00       


Totals:16,881.00       17,543.00       18,780.00       19,642.00       


Out-of-State2009-102010-112011-122012-13


Tuition7,050.00         7,050.00         7,050.00         7,050.00         


Fees5,940.00         6,238.00         6,820.00         7,200.00         


Room & Board10,031.00       10,395.00       11,050.00       11,532.00       


Totals:23,021.00       23,683.00       24,920.00       25,782.00       
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